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ASSESSMENT STRATEGIES 

The processes of assessment and evaluation are integral parts of the 

cycle of planning, teaching, assessing and reporting. They involve 

gathering evidence of what a student knows, understands and is able 

to demonstrate, and interpreting the data to make judgments and 

decisions about that information and the student’s learning needs.   

The best assessment of student learning involves a wide range of 

assessment strategies and tools.  This document was developed to 

provide teachers and school-based administrators with a resource that 

is a practical and straight forward guide to getting started in the use of 

an assessment strategy. Each strategy is explained in terms of what it 

is and when it might be used and includes examples or anecdotes that 

illustrate the specific strategy. 

Principles for assessment and record-keeping practices 

Assessment is a deliberate process used to provide feedback and 

evidence for making judgments about students’ learning in relation to 

targeted objectives.  

Continuous assessment and providing helpful feedback to students are 

integral parts of both learning and teaching. 

 

Assessment purposes include the following:  

 To provide diagnostic information to students, parents and 

teachers  

 To enable students, parents and teachers to ascertain students’ 

progress in learning  

 To help teachers plan instructional programs  

Assessment activities should therefore:  

 Be an integral and continuing part of the teaching program  

 Be based on clear assessment criteria that have been explained to 

students  

 Provide a range of information that, taken as a whole, allows 

judgments about levels of achievement  

 Be directed at what students have been taught and can reasonably 

be expected to have learned  

Sound judgments 

about student work 

are based on frequent 

and varied 

assessments. 
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 Allow opportunities for both peer- and self-assessment in addition 

to teacher assessment  

 Lead to the production or collection of portfolios of work upon 

which to base a final judgment of students learning over a period.  

 
How can teachers and schools keep records that are both 

manageable and allow reliable assessments?  

 

Reliable assessment must be both comprehensive and manageable. A 

key question for teachers to pose when developing a record-keeping 

plan is:  

“Are my present assessment and record-keeping procedures 

efficient and comprehensive enough to enable me to make 

reliable judgments about student levels of achievement?" 

Comprehensive record-keeping procedure 

Each day students provide evidence of their understanding in many 

ways - through explanations, discussions, projects, and questions. 

This evidence of student learning can be lost if there is no conscious 

effort to keep track of their work. 

Teachers need a variety of assessment strategies to inform ongoing 

teaching and to report progress to students and parents. Traditional 

paper-and-pencil tests reflect only a part of the classroom experience. 

A broad-based approach to assessment creates a more meaningful 

portrait of what students know and can do. A variety of record-

keeping and reporting strategies are needed to capture other evidence 

of growth in students. A comprehensive assessment toolbox could 

include: 

 Adapting Assessment: tailoring to individual student needs. The 

adaptive dimension is a foundation of core curriculum that enables 

teachers to respond to the learning needs of students.  The 

decisions a teacher makes regarding how the foundational 

objectives can best be achieved will guide how the course will be 

taught and, in turn, how students will be assessed.  Adaptations to 

what students learn and how they learned requires that assessment 

also be adapted.   

 Interview and conferences:  face to face conversation to assess, 

track, and monitor student growth 

 Kid watching/anecdotal records:  open-ended, narrative 

observational notes, logs and records 

? 

Gather evidence 

of student 

learning. 

? 
How will I assess my 

students in this unit of 

study? 
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 Checklists: Structured, curriculum-based observation guides, 

charts and records 

 Rubrics/Exemplars: Analytical or holistic 

 Oral Assessment: presentations, reports, discussion, interviews 

 Effective Questioning: evaluation, synthesis, analysis, 

comprehension, knowledge. Challenging students to achieve 

higher levels of learning. 

 Portfolios/work samples: writing, art, projects, video/audiotapes, 

learning logs, student journals, etc. 

 Tests and Quizzes: Written and oral, multiple-choice, true-false, 

matching and short response 

 Peer and Self Evaluations: checklist, logs, records, etc. 

 Grading and Reporting: Providing oral and written feedback on 

progress made. 

Each of these are discussed separately in the pages that follow. 

Manageable Record keeping Procedures 

Accurate, current and accessible record keeping is a significant 

responsibility for teachers.  Records of student achievement should be 

immediately available to the teacher, to administrators, to 

parents/guardians and to students.   

Developing an assessment plan that is both comprehensive and 

manageable is a challenging undertaking.  Some priorities that will 

aid teachers in this task include: 

 Devising a simple method for keeping your student records 

current. A simple computer generated spreadsheet or charting 

method that can be up-dated quickly is useful for recording marks 

from tests, quizzes, projects, etc.  Software is readily available for 

this purpose. 

 Keeping an individual student anecdotal file where you can note 

pertinent information on work habits or behavioural problems, as 

well as observations about student learning is essential.  This 

information is useful when engaging students in goal setting 

processes and when you are preparing formal reports.  

 Encouraging students to keep on-going records that reflect their 

progress and goals. When students keep track of their growth they 

have more opportunity to learn about themselves as a learner. 

Using Post-It Notes 

and including them 

in the student’s file 

can be helpful. 

A variety of 

student work 

provides 

greater insight. 

Your assessment plan 

should be 

comprehensive and 

challenging. 
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 Development of student portfolios that provide evidences of 

student learning.  These portfolios will enlarge the view of what 

has been learned as well as provide a window into student 

thinking. 

 Ensuring a high degree of reliability by balancing objective 

assessments that are criterion-referenced with more subjective 

assessments. 

 Communicating to students how they will be assessed and graded 

and providing them with information about their progress. 

 

Helpful Websites 

Assessment for Learning: 10 Principles   

http://www.assessment-reform-group.org.uk/CIE3.pdf 

 

Evaluation and Record Keeping 

http://www.etr.org/nsrc/pdfs/SFS/j.C9.pdf 

“You will be 

assessed by…” 

http://www.assessment-reform-group.org.uk/CIE3.pdf
http://www.etr.org/nsrc/pdfs/SFS/j.C9.pdf
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What Is It? 

 

The adaptive dimension may be defined as adjustments in approved 

educational programs to accommodate differences in student learning.  

It is part of every course of study being taught with no specific 

percentage allocation. Frequently, adaptations in instruction are 

referred to as differentiating instruction to meet student interest, 

ability and instruction.  In differentiating instruction, the adaptations 

in assessment are designed to meet individual student needs and allow 

students to show what they have learned in the most advantageous 

manner.  

 

Why Use It? 

 

The philosophy and practice of inclusion recognizes that all students, 

including students with diverse learning needs, are entitled to fair 

assessment.  Providing fair assessment with unique learning needs 

sometimes requires adaptations to regular assessment practice. 

 

The reason for using the adaptive dimension variables is to ‘level the 

playing field” or to give students an opportunity to demonstrate what 

they know and what they are able to do under the conditions they 

need to effectively demonstrate their learning.  In other words, 

adaptations, if used appropriately, improve the accuracy of 

assessment by removing the negative impact of their learning needs 

on assessment performance. 

 

In elementary and middle years education there are no modified 

courses but rather the teacher adapts the curriculum to meet specific 

student needs. 

 

 

Adaptations to Traditional Testing 

 
Tension, insufficient time, poor ability to read and interpret questions, 

poor spelling, writing ability and other factors can all cause 

difficulties for students on tests and exams.  There are many 

adaptations that can be made to meet individual needs. 

 

 

Adapt the Environment for Testing: 

THE ADAPTIVE DIMENSION AND 

ASSESSMENT 

 

 

Regular 

 

 

Modified 

 

Alternative 

Core 
Curriculum 

All students are 

entitled to fair 

assessment. 

Adaptations in 

curriculum, 

instruction and 

assessment are 

appropriate at all 

levels of instruction. 
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 Provide alternate testing area for students with auditory deficits or 

those distracted by noise (i.e. quiet area). 

 Provide alternate testing area for students distracted by visual 

stimuli. 

 Reduce excess paper and material on work area. 

 Test the student individually or in a small group. 

 Provide a study carrel for testing. 

 Provide specialized lighting. 

 Administer the test at a preferred time. 

 

Adapt the Exam Content: 

 
 Reduce or substitute questions or assignments. 

 Vary the types of questions. 

 Give choices or options for the questions to be answered. 

 Adjust readability. 

 Test for skills to use information to find correct answers. 

 
Adapt the Mode of Delivery/Response: 

 
 Read directions and questions aloud to the student (unless the goal 

is to measure reading ability). 

 Ask student to repeat directions or question in own words. 

 Allow the student to use a word processor for composition (unless 

the goal is to test handwriting or spelling ability). 

 Allow student to dictate information to teacher, peer or tape 

recorder (unless the goal is to test writing ability). 

 Use calculator if needed (unless the goal is to test for facts). 

 Affix reference materials to work area (i.e.: formulas, tables, 

wordlists, spellchecker). 

 Test orally. 

 Allow student to tape record answers. 

 Provide structures/visual models for the student to refer to (i.e.: 

mind mapping, outlines, webbing). 

 Provide untimed tests. 

Should I use an 

alternative location 

for the test? 

What options can be 

included in the 

assessment? 

How should I 

administer this 

assessment to this 

student? 
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 Give objective rather than essay tests or vice versa. 

 Require only partial completion of test questions. 

 Require only one or two word responses instead of sentences. 

 Provide fill in the blank tests. 

 Delete some of the options. 

 Tape test and directions. 

 Provide enlarged text. 

 Require printed responses for as much of the test as possible and 

then oral responses for the remainder. 

 Assess in the manner students acquired and/or practiced the 

knowledge/concepts. 

 Allow student to rewrite tests or exams: the mark may reflect the 

average of these tests. 

 Give more frequent, shorter, more structured tests and exams. 

 Divide test into sections and allow completion over time. 

 Give take home or open book tests. 

 Have students mark answers in a test booklet. 

 Allow student the use of a Brailler. 

 Use technology-based testing so as to adapt and tailor tests to the 

unique needs of the individual. 

 
Provide Supports: 

 
 Allow the student to study or work with teacher assistant during 

the test. 

 Have students work with a senior tutor. 

 Consider peer assistance. 

 Coach student prior to or during the exam. 

 Allow student to write a practice test. 

 Highlight notes. 

 Allow the use of a proof-reader. 

 Check student’s progress during exam. 

 

What kind of 

student responses 

do I require for 

this assessment? 

What support can I 

provide to enable 

the student to 

show ability and 

performance? 
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Adapt Marking: 
 

 Mark the test for content not spelling and grammatical errors 

(unless the goal is to measure these). 

 Return test with instruction for improvement—mark final product. 

 Use an individual marking allocation (i.e. credit for showing 

correct work, giving outlines). 

 Weight assignments, tests, homework, quizzes, etc. 

 Use the median scores to compute the grades. 

 Give a group grade. 

 Consider number of items attempted. 

 Highlight good answers. 

 
Teach Study Skills: 

 
 Require a study notebook and check often. 

 Provide a daily, weekly study assignment list. 

 Teach test taking skills: 

 Which problems to do first 

 Process of elimination 

 Mini-map, outline 

 Signal words, directive words 

 Teach strategies for essay writing, paragraph writing, proof 

reading (Appendix B). 

 Teach “how to study”. (See Appendix C) 

 
Alternative Strategies to Tests 

 
A good classroom assessment program will utilize multiple 

approaches to collect and interpret student learning.  It will also seek 

to determine the concepts and understandings, skills, processes and 

attitudes acquired by the learner. 

 
 Provide many choices of assessment (see page 14). 

 Give higher percentage of grade to daily assignments. 

 Give higher percentage of grade to tests and exams. 

What is the most 

appropriate grading 

system for this 

student? 

How to 

Study 
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 Give marks for each part or an assignment (i.e., jot notes, first 

draft, edit, etc.). 

 Keep a portfolio of student’s work, a record of learning, and use 

for assessment. 

 Assess student on the basis of projects and/or assignments, 

notebook, homework. 

 Give choice of assessment mode (e.g., either to write test or do a 

project). 

 Use authentic products and processes (creating things, giving 

presentations, performing experiments). 

 Utilize a variety of assessment techniques: rating scales, 

observation checklists, contracts, and anecdotal records. 

 Observe while in process, problem-solving. 

 Use other performance assessment strategies (i.e., centers). 

 Use student referenced assessment (student’s improvement over 

time). 

 Use self and peer evaluation (use with rubrics, checklists). 

 Use KWL—know, want to know, learned. 

 Use alternate assignments. 

 Give the student an extra credit assignment to improve marks and 

learning. 

 Provide choices of assignments—some worth 10 marks, some 

worth 20, some 30 and so on.  Student chooses assignments to 

equal 100. 

 Structure cooperative assessment activities—one activity 

cooperative for a group grade, a similar activity to be done 

individually for an individual grade.  The students are then 

marked by receiving two grades, averaging their two grades, or 

selecting the higher grade. 

 Multiple Grading: grading scales are adjusted to meet differing 

student abilities. 

 Provide more opportunity for success by using multiple criteria 

for grading.   

o A separate grade is given for two test formats (oral test, 

project, manipulative, written test, etc.).   

o Final test grade is the average of the two grades.   

o Allows for the best method of test-taking for the learner. 

 Coded Grading/Grade by Achievement Level: 

Use multiple 

approaches 

Am I providing 

enough choice to 

get an accurate 

assessment? 

In general, 

adaptations for 

instruction can 

also be made 

for tests. 
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o Uses numbered subscripts with the letter grade. 

o Subscripts may indicate student effort or grade level status. 

o May also use above average, average or below average on 

each level of functioning. 

 Grade Contract: 

o Establishes an agreement between student, teacher and parent.  

o Contract may include:  

 Type of work to be complete by the student agreement as 

to what constitutes an “A”, “B”, etc.; 

 Quantity and quality of work to be done; 

 Signatures of teacher, parent, and student; 

 Timeline for completion of work. 

 

 
Adapt Methods of Reporting 

 
 Give effort/grade comments. 

 Attach anecdotal comments. 

 Focus on growth of student. 

 Use instructional rubrics. 

 Accommodation Checklist: 

o Accompanies the regular report card.   

o Provides information on what modifications were made to 

assist student in general education classroom. 

 Grade by Progress: 

o Based on how much learning has occurred during a given time 

period.   

o Level of performance is not as important as rate of learning. 

o Use portfolios as grading period assessment grade. 

 Incentive Grading: 

o Offers a student a way to improve a grade during the course of 

a marking period. 

o Elimination Grade – Student is given the opportunity to 

eliminate the lowest grade average. 

o Alternative Grade Credit – Student is allowed to do an 

alternative assignment to improve a grade. 

Assessment tools 
used for one 

student need not 
be the same as 
those used for 

another. 

 

Alternatives 

? 
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 Alternative Grading: 

o Uses pass/fail or satisfactory/unsatisfactory. 

 Bonus Grading: 

o Allows extra credit for agreed upon behaviours (bring book 

every day, be on time, write a minimum of 100 words for a 

theme). 

 

 

Effective Instructional Practices 
 

 Give students objectives to be learned. 

 Communicate expectations and grading guidelines. 

 Include guided and independent practice on introducing concepts 

during lessons. 

 Review and practice often. 

 Highlight important concepts. 

 Provide study guides. 

 Provide content organizers (i.e., outlines) for overviews and 

review. 

 Provide choices for projects/products in various modalities. (see 

page 14) 

 Provide advanced due dates/reminders for long term assignments. 

 Break down assignments into smaller units. 

 Inform students of their progress on a regular basis. 

 Review exemplary models of classroom assignments. 

 Use the internet to communicate with students and families. 

 

 

 

 

Effective 

Instruction is 

planned, varied 

and responsive to 

student needs. 
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Departmental Examinations 

 

Rationale: 

 

Students with exceptional needs may require special provisions or 

considerations when writing Saskatchewan Learning departmental 

examinations.  The assessment practices should align with the 

curricular and instructional adaptations and supports that have been 

provided for the student. 

 

Policy: 

 

Special provisions or considerations may be made for students with 

identified disabilities when writing departmental examinations. 

 

Procedures: 

 

 Decisions regarding special provisions or 

considerations are made by the Office of the Registrar 

in consultation with the school and Department 

personnel.  Parents/guardians and other involved 

agencies may also be consulted. 

 

 The principal submits a formal written request for a 

special provision or consideration for a student taking 

a departmental examination to the Office of the 

Registrar, Provincial Examinations and Student 

Services, as early in the term as possible. 

 

 The formal written request must include: 

 

o an explanation of the student’s disability; 

o an outline of the current approaches used in written 

examinations as identified in the student’s personal program 

plan; and  

o a description of the proposed special provision or 

consideration for the writing of the departmental examination. 

 

 To determine the appropriate course of action, the Registrar’s 

office involves the Regional Superintendent of Children’s 

Services or other Department personnel regarding the nature of 

the disability and the accommodations required.  School 

personnel, parents/guardians and personnel from other agencies 

involved with the student may be contacted regarding the required 

accommodation. 

 

Special provisions for 
writing departmental 
examinations are made 
by the Office of the 
Registrar. 

Acceptable 

adaptations for 

writing departmental 

exams are contained 

in the teacher 

instructions for 

administration of 

these tests and 

should be sought out 

before administering 

the test. 
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 Students who use word processing technology in completing their 

responses may not be permitted to use program utilities such as 

spell check, thesaurus, dictionary or grammar check in particular 

courses. 

 

 The Registrar will notify the principal in writing of the special 

provisions or considerations that can be made for the student. 
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APPENDIX A 

ADAPTING ASSESSMENT THROUGH PRODUCTS 

ORAL VISUAL KINAESTHETIC WRITTEN 

panel discussion display model journal/diary 

Debate charts diorama Letter 

Teach a lesson Tables Sculpture Report 

Give a lecture Illustrations  Textbook 

Cassette Film Puzzle Editorial 

Slide – tape Graph Game Story 

Speech Collage Worksheet Logbook 

Discuss Mural Dramatization Advertisement 

Dialogue Map Pantomime Outline 

Interview Bulletin board  Poem 

Song  Blueprint Skit Recipe 

Oral imitations Cartoon Survey Instructions 

Choral reading Poster Scrapbook Guide 

Debate Diagram Videotape Manual 

Oral Report Flow chart Impersonate Bibliography 

Radio Program Art gallery Design a prototype Crossword puzzle 

TV news report Picture story Collection Editorial 

Puppet show Comic strip Demonstration Essay 

Tape a conversation Filmstrip Experiment Fairy tale 

 Game Sculpture Concept map 

 Jigsaw puzzle Seek and find Glossary 

 Large drawing Puppet dictionary 

 Learning centre Survey News story 

 Mobile  Riddles 

 Model  Song 

 Exhibit  Vocabulary 

 Picture dictionary  List 

 Picture/photos  Worksheet 

 Rebus story  Play 

 Time line   

 Transparencies   

 Videotape   

 Bumper sticker   

 Multimedia present   

 Photo gram   

 Slide show   

 Collection   

 Photo album   

 Comic book   
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APPENDIX B 

 

LEARNING STRATEGIES 

 

 

A. ESSAY WRITING STRATEGY 

 

T - Think 

O - Order 

W - Write 

E - Error Monitor (COPS) 

R - Revise 

 

 

 

B. PARAGRAPH WRITING STRATEGY 

 

P - Preview Ideas 

A - Assessable Ideas 

R - Reveal the main idea in the first sentence 

S - Summary with a clincher 

T - Trash the errors. 

r 

a 

t 

 

 

 

C. PROOFREADING STRATEGY 

 

C - Capitalization 

O - Overall editing 

P - Punctuation 

S - Spelling 
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APPENDIX C 

STUDENT SKILLS REQUIRED BY TEST FORMAT 

Essay/Short Answer Test 

The student must know the material, process a large quantity of 

material, demonstrate good memory skills, demonstrate good 

organizational and conceptual skills, read at test vocabulary level, 

have good writing skills and legible penmanship, and have an 

excellent vocabulary. 

Listing 

The student must know the material, process a large quantity of 

material, demonstrate good memory skills, demonstrate good 

organizational skills, read at test vocabulary level, and have good 

writing skills and legible penmanship. 

Fill in the Blank 

The student must know the material, demonstrate good memory skills, 

read at test vocabulary level, have good writing skills, and, as 

necessary, be able to copy the answers. 

Computation 

The student must know the material, demonstrate some organizational 

skills, read at test vocabulary level, have legible penmanship, and 

have the visual perceptual skills to read and place the numbers in the 

correct order and space. 

Multiple Choice 

The student must know the material, read at test vocabulary level, and 

be able to copy the answers, or have the necessary visual perceptual 

skills to circle a letter/number or to transfer that letter/number to a 

separate paper. 

True/False 

The student must know the material, read at test vocabulary level, 

have legible penmanship, and be able to discriminate inclusive 

vocabulary from exclusive vocabulary. 

Matching 

The student must know the material, read at test vocabulary level, 

visually track test items, and be able to discriminate figure from 

ground. 
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APPENDIX C (continued) 

TEACHING TEST TAKING 

Though most of our students have taken written tests for years, many 

have not learned successful test taking strategies.  Consider teaching 

or reviewing the following. 

 True/False Tests  

Read items carefully and identify key words such as “all”, 

“never”, and “always”.  Always look over the entire test for 

clues to answers. 

 Multiple Choice Tests 

Read items carefully and predict what the correct answer 

might be.  Eliminate  obvious wrong answers first.  Identify 

possible correct answers, taking into consideration key words 

such as “all”, “never”, and “always”.  Always look over the 

entire test for clues to answers. 

 Matching 

Do not cross out answers.  Circle or check choices to make 

proofing easier.  Always look over the entire test for clues to 

answers. 

 Essay Tests/Questions 

Read the item several times to understand directions and the 

specific questions asked (who, what, where, why, when).  

Before writing, review the entire test for clues to incorporate 

into the written answer. 

 Answer the easy questions first.  

Put a “?” or check next to those items that still must be 

answered. 

 Mark items that may need more attention once they have 

been answered. 

 Remind students to ask whether it is best to answer all 

items or to skip those they do not know. 

 

 Remind students to request more time to complete the test, 

if necessary. 
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NOTES: 
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What are they? 

 

Collecting concrete data about students is a valuable assessment tool.  

While there are a variety of ways in which to collect the data, two 

techniques are discussed in this section.  These include anecdotal 

records and observation techniques. 

 

 

Why use them? 
 

Both can be meaningful and reliable ways to record student behaviour 

whether related to academic or non-academic purposes.  They assist 

the teacher in keeping a constant pulse on how students are doing on a 

regular basis.  Anecdotal records and the various observation 

techniques can be a quick way to gain data that relates student 

learning to other events in the classroom.  All subject areas and most 

behaviours lend themselves well to use of anecdotal records and 

observation techniques. 

 

 

Anecdotal Records 
 

Anecdotal records are a written description of the observations made 

on students.  They can be used for formative, summative and 

diagnostic purposes.   

 

Contexts for Evaluation: 

 

 Formative – Issues requiring immediate remedial action may be 

brought to the attention of the teachers.  For example if a student 

has a major outburst caused by frustration.  

 

 Summative – A series of records provides long-term information 

about the learning of the student and performance of specific 

tasks. 

 

 Diagnostic – Through on-going observations, particular areas of 

difficulty may continue to arise.  This may lead to further 

investigation by the teacher. 

ANECDOTAL RECORDS & OBSERVATION 

TECHNIQUES 

 

Observations and 

anecdotal records are 

used for academic and 

non-academic purposes. 
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1.   Anecdotal Records can be used to: 

 
 Document significant events. 

 Document setting in which the event occurred. 

 Document antecedents (before/after). 

 Document conversation with parents. 

 Document specific curricular objectives. 

 Document students learning. 

 Make instructional decisions for individual students. 

 Make instructional decisions for the whole class. 

 Determine which students need extra assistance 

 Give feedback to students on what you notice. 

 Look for patterns in student behaviour. 

 Prepare for report cards and conferences 

 Provide documentation. 

 Evaluate our own teaching. 

 

Guidelines for writing an anecdotal record: 

1. Record observation at the time behaviour is observed rather 

than at a later time. 

2. Utilize a standardized anecdotal record form to record the 

information to help insure that all relevant information is 

included. 

 3. Record what is actually observed rather than your feelings 

about the incident. 

 4. Use performance terms to describe behaviour. 

 5. Be careful about including information about other students 

(by name) in the record. 

 6. Be aware that parents and other professionals will have access 

to the record. 

 7. Record specific behaviours in different contexts. 

8. List choices of activities. 

 9. Note choices of friends. 

The purpose of the 

anecdotal record is 

to document the 

event as clearly and 

accurately as 

possible. 

Factual observations 

are recorded 

objectively. 
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10. Skills/strategies students use. 

11. Notes to yourself about ways to support learning. 

12. Keep records of conversations. 

 

What should be included in an anecdotal record? 

 

Anecdotal records may be recorded on pre-printed forms (see 

example) to ensure that all relevant information is included.   

 

Anecdotal records usually include the following: 

1. Name of the observer. 

2. Date of the incident. 

3. Time when the incident occurred. 

4. Name of the student involved. 

5. A description of the incident. 

6. Location/setting where the incident occurred. 

7. Notes/Recommendations/Actions taken (be careful here). 

8. Signature. 

Sample Anecdotal Record Form 

 

Anecdotal Recording Form 

 
Observer:        _________________________ Observation Date: ___ 

Student Name: _________________________ Observation Time:  ___ 

 

Description of the incident: 

____________________________________________________________ 

____________________________________________________________ 

 

Description of the location/setting: 

____________________________________________________________ 

____________________________________________________________ 

 

Notes/Recommendations/Actions: 

____________________________________________________________ 

____________________________________________________________ 

 

Signature________________________ 

 

Consistent 

recording methods 

ease interpretation 

and understanding. 

Keep blank forms 

handy in your daily 

planner.  
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2.   Recording Systems 

 

 Create an Anecdotal Notes Grid to fit the size of 1 ½ x 2” 

“Post-it” notes.  Write the names of all students in the small 

rectangles on the anecdotal note form.  Place a blank “Post-it” 

note in each of the spaces and tuck the form in a clipboard 

with a pen attached.  At specific times during the day, take 

anecdotal notes while observing students.  Since the names are 

on the grid, write the date and a brief comment (these are very 

small “Post-it” notes!)  As the week progresses, scan the chart 

and see at a glance which students have been missed. 

 

 To get started, first write the students’ names in the 

appropriate rectangles on the Anecdotal Notes Grid, then place 

blank “Post-it” notes below each name.  Two pages may be 

needed to have enough spaces for your whole class.  Some 

teachers laminate the class grid once they’ve written the 

students’ names.  Others like to keep a blank piece of paper 

over the top of their anecdotal notes both for confidentiality 

and to keep the “Post-it” notes from falling off. 

 

 Once the teacher has collected anecdotal notes on all students, 

they can be transferred into a Teacher Notebook.  In each 

child’s section in the notebook place a blank copy of the 

Anecdotal Notes Grid.  Move the “Post-it” note from the 

clipboard into each child’s section.  The notes should be 

placed in chronological order so that you do not have to copy 

them over.  An advantage of the “Post-it” note system is that 

several notes can be stacked on top of each other on your 

clipboard until you find time to transfer them to your 

notebook.  Some teachers prefer to transfer the notes into 

individual assessment folders.  What is important is creating a 

system to record comments. 

 

 In addition to where the notes are stored, another important 

consideration is how often to take anecdotal notes on each 

student.  Most teachers find it reasonable to take anecdotal 

notes on two or three students each day.  This means it would 

take you two or three weeks to complete anecdotal notes for 

your whole class in one subject area, such as writing.  Many 

teachers find that once their system is established, it only takes 

one or two weeks. 

3.   Managing Anecdotal Notes 

 

 Start Slowly 

“Post-it” 

notes can be 

a teacher’s 

friend. 

Create a 

recording 

system that 

works for you. 

What should be the 

frequency of keeping 

anecdotal records 

? 
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 At the beginning, take notes in only one content area until a 

routine is established.  Some kindergarten and first grade 

teachers focus on social interactions during the first few weeks 

of school before concentrating on academic areas.  Other 

teachers write anecdotal notes only during writing workshop 

for the first two months of school.  In November and 

December, they take notes during quiet reading and focus on 

math after winter break.  Other teachers focus on one or two 

children throughout the day in all of the content areas.  Here 

are several ways to begin taking anecdotal notes: 

o Focus on one content area at a time. 

o Focus on one or two children throughout the day. 

o Take anecdotal notes when working with small 

groups. 

o Focus on one group/team per day in all content 

areas (all 5 in a week). 

o Take anecdotal notes during independent work 

time. 

 

 Once the system is in place, it’s easier to branch out and take 

anecdotal notes throughout the day.  As teachers become more 

comfortable with taking anecdotal notes, place three 

clipboards around the room: one for mathematics, one for 

reading, and one for writing.  Now notes can be taken in all 

three areas at different times during the day. 

 

 

Schedule Time to Take Notes 

 

 It’s important to plan specific times for taking anecdotal notes.  

It may be easier to take anecdotal notes on two or three 

children “in the midst” of math time when students are 

working independently.  Take anecdotal notes for reading 

during literature circle discussions, focusing on one group 

each day.  Writing is more challenging with primary students, 

so the teacher could pull out two writing folders each day after 

school and write notes about those two students’ growth in 

writing “after the fact”.  Anecdotal notes can be taken when 

students share their writing during author’s chair. 

 

 Anecdotal notes may be most manageable during individual 

reading and writing conferences by simply writing down one 

or two observations.  Like exercising, it’s getting into a 

routine that’s the biggest challenge!  Once the routine is part 

of daily life, it becomes less overwhelming.  Anecdotal notes 

Be focused! 

Vary recording time. 
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are manageable only when specific times are selected 

throughout each day to write a few comments. 

 

Organize Your Notes 

 Each student’s notes can be organized by running off the 

blank Anecdotal Notes Grid on three different coloured sheets 

and placing all three grids in each child’s section of the 

Teacher Notebook.  For example, anecdotal notes can be 

sorted by placing reading comments on a green page, writing 

comments on a blue page, and comments about mathematics 

on a yellow page.  This will help keep notes about one content 

area together, which is helpful when writing narrative 

comments on report cards and filling out the reading and 

writing continuums.  It also becomes immediately apparent if 

there are gaps in knowledge about a child that can be filled in 

with further observations. 

 

 A simple code to show the context for your interactions with 

students might be WW for writing workshop, LC for literature 

circles, C for notes during conferences, and MC for math 

centers.  These simple organizational tips can help make 

anecdotal note more efficient and manageable. 

 

Focus Your Observations 

 When you begin taking notes, brainstorm lists of focus 

questions for observations in each content area.  Keep these 

lists on the top of the anecdotal clipboards to help focus the 

observations.  The teacher should pick one focus question and 

tell students what they will be looking for during the next 

week or two. 

For instance, at the beginning of the year tell students, “Now 

that writing workshop is underway, you are looking to see 

who has been able to find a topic and stick with it.”  At the 

end of each writing period, teachers might share general 

observations with the students.  Mention how several students 

used the “topics list” and brainstormed during the first week of 

school, while other students gathered ideas form the books 

they were reading or things that happened in their lives.  Pick 

a new focus for the anecdotal notes for the following week. 

Establish a 

routine. 

Develop your 

own shorthand. 

“During the next two 

weeks, I will be 

observing….” 
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4.   Other Ways of Organizing Anecdotal Notes 
 

Mailing Labels 

 Print the names of all students on a sheet of mailing labels on 

the computer.  Keep the sheets of labels on a clipboard.  Once 

notes are taken on students, transfer mailing labels to a blank 

page in each child’s section of the Teacher Notebook.  One 

advantage of mailing labels is names can be typed on the 

computer and run off through the printer.  Mailing labels also 

adhere better than “Post-it” notes. 

 

Flip Folders 

 Teachers who may see many students (such as reading 

teacher, special education teachers, librarians, or music 

teachers) may prefer a separate folder for each class.  On the 

two sides of the folder, layer index cards by attaching them 

with clear tape along the top of each card to create a flip 

folder.  The cards can be layered so that each student’s name 

is seen.  Keep a clipboard with an anecdotal grid for each class 

or one clipboard with a legal-size grid for each class.  Write 

notes about one or two students during or after class.  At the 

end of the month or grading period, the sticky notes can be 

transferred from the grids onto the index cards in the flip 

folders.  These anecdotal notes can make narrative comments 

on report cards more personal. 

 

Computer 

 Teachers who have access to a notebook or hand-held 

computer might wish to keep anecdotal records on the 

computer.  If a word processing program is kept active 

throughout the day, comments can be recorded immediately.  

Using “cut and paste” editing functions transfer the comments 

to individual student files.  These comments can be used to 

produce a “pen portrait” or narrative comments for 

conferences or report cards.  Programs that integrate word 

processing, spreadsheets and databases allow an even greater 

range of capabilities for sorting and classifying information. 

 

Tape Recorder 

 Teachers who find it difficult to write notes during the day 

could purchase a small hand-held tape recorder for dictation.  

They would record a few observations on the tape recorder, 

play the comments back at the end of the day, and then write a 

short summary in the Teacher Notebook. 

Technology can be a 

valuable tool for 

keeping anecdotal 

records. 
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Three-Ring Binder 

 Teachers who don’t like to transfer “Post-it” notes from one 

place to another could take anecdotal notes in a thin three-ring 

binder notebook.  They would flip to a child’s section in the 

notebook and write anecdotal comments directly into the 

notebook.  Different coloured paper should be used for each 

content area and one for behavioural issues and parent 

contacts.  At the end of the grading period, these sheets would 

be transferred into the student’s section of the Teacher 

Notebook. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Sample Anecdotal Record Form for Small Group Learning 
 

Identify two or three criteria with which to assess each small 

group. Observe and comment about the extent to which the group 

or individual members achieve the criteria. Also note support 

needed or provided by the teacher or peers. 

 

Sample Criteria: 
1. Moves into groups quickly and quietly 

2. encourages all members to participate in discussion 

3. asks questions to clarify meaning 

 

Group 

Members 

Date Criteria # Comments 

 

 

 

 

 

   

 

 

 

 

 

   

 

 

 

 

 

   

 

 

 

 

 

   

Used with permission of Saskatchewan Learning 
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Sample of Anecdotal Records in an Art Class 

 

Student Name:_____________________________________________ 

Date or Time Period of Assessment:___________________________ 

Activity:__________________________________________________ 

1. Attitude     Comments: 

 

 

 

 

 

 

 

 

2. Awareness of Visual Art Concepts   Comments: 

 

 

 

 

 

 

 

3. Process:     Comments:  

 

 

 

 

 

 

 

 

 

 

 

 

 

4. Product:     Comments 

 

 

 

 

 

 

 

 

 
Used with permission of Saskatchewan Learning 

Keys:  

toward own work 

toward other people 

toward work of others 

materials/techniques 

time frame for completion 

acceptance of criticism 

Keys:  

elements/principals of design 

the designed environment 

the natural environment 

own role in an environment 

Keys:  

learning experience 

initiative 

self-assessment 

application of learning 

striving for improvement 

imposes a structure for working on self 

develops project into expression of self 

originality/creativity in evidence 

uses elements/principles of design       

effectively 

brings closure to products 

Keys: 

results in art form of best personal effort 

new learning evident in product 

able to criticize own work constructively 

able to use established work as step to 

next project/level 
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Observation Techniques 

Observation techniques rely on precisely identifying behaviours that 

are observable and measurable.  

 

Five observation techniques are described in the following section.  

They are Frequency, Rate, Duration, Interval and Time Sampling. 

 

1. Frequency 

 

 A record of the number of times the specific behaviour occurs 

within a specific time. 

 Frequency counts are useful for recording behaviours which has a 

clear beginning and ending, tend to occur a number of times 

within a specific time period and are relatively short in duration. 

 To perform the frequency count: 

 specific time period 

 specific behaviour 

 method for tallying 

 

Example: 

Student:  Carol White 

 

Behaviour: Leaving seat during math class. 

Date Time 

Start/Stop 

Tally of  

Observation 

Total 

 Count 

07/02/02 

 

10:50 a.m. to 11:50 a.m. 

 
11 

 

 

 

 

Steps for Observation: 

 

1. Defining the targeted behaviours so it could be observable and 

measurable: 

 Makes communicating and interpreting more accurate. 

 

2. Defining where the observation is to take place: 

 Observe in a place the behaviour is taking place. 

 

3. When: 

 Determine time when behaviour is most likely to occur. 

 Provide time for it to occur. 

**Not used for behaviour such as pencil tapping that occurs at 

high rate or thumb sucking that extends over a period of time.** 

Student behaviour 

must be observable 

and measurable. 
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2. Rate 

 

 Similar to frequency. 

 Rates refer to both frequency of observed behaviour and length of 

time. 

 Rate-ratio of number of times behaviour occurs in the time and the 

length of the time period. 

 

     # of Events 

# of minutes or days  

 

 Rate can be averaged over a number of times to report an average. 

 

Example Rate Record Form 

Student:  Carol White 

 

Behaviour: Leaving seat during math class. 

Date Time 

Start/Stop 

Tally of  

Observation 

Total 

 Count 

07/02/02 

 

10:50 a.m. to 11:50 a.m. 

 
11 

Rate (count/length of time) = 11/1 hour = 11 times per hour 

 

 Record start and end time of a behaviour and computing time 

behaviour occurs. 

 Used to describe less frequent behaviours that continue over a 

period of time (i.e., crying episodes in class, finishing assignment, 

cleaning up, sharpening a pencil). 

 

3. Duration  

 

Tally Sheet for Duration of Behaviour 

Student Name:  

Date of Observation:  

Observed Behaviour:  

Starting Time:  

Ending Time:  

Duration  

4. Interval Recording 

 

=  Ratio 



30          Assessment Strategies 

 

 
Saskatchewan Learning – Region 3 

 Technique that measures whether or not a behaviour occurs within 

a specific time. 

 Total time is divided into smaller intervals and observes records 

whether or not behaviour has taken place. 

 Teacher gets an estimate of duration and frequency. 

 Mark only once during interval. 

 Requires undivided attention (i.e. child sucking pencil during 

story time – 15 minute period – 1 minute intervals). 

 

Interval Recording Sheet 

Student Name:  

Date of Observation:  

Observed Behaviour:  

Starting Time:  

Ending Time:  

Duration  

 

 

 

 

 Works for behaviour that can be observed. 

 Strong time demand. 

 

5. Time Sampling 

 

 Similar to interval but behaviour is recorded only at the end of the 

time period (looks at student at expired time and records). 

 For behaviours that are longer in duration. 

 Using out of seat example (only at end of 1 minute period). 

 More time effective for observing – not continual but still 

provides a practical way of estimating the overall occurrence of 

behaviour (i.e. student working in class, reading a book). 

 Not used with short duration behaviours. 

 Tape recorder/timer may be used. 

**Talks to others during work time, attending to book 

during personal reading time. ** 
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Sample Checklist for Observing Children’s Social Communication 

 

Child’s name:______________ Date:______  Setting:______________ 

 

Directions: Put one check mark under each category each time you hear 

the child using language in that category. At the end of the recording 

period, put N/Ob under each category of language use not demonstrated 

by the child that day. 

 

1. Uses language to communicate preferences, choices, “wants”, or 

needs. 

 

 

 

 

2. Uses language to enter into ongoing play or join a center activity. 

 

 

 

 

3. Uses language to plan, develop, or maintain the play or group 

activity. 

 

 

 

 

4. Uses language to resolve or avoid conflicts. 

 

 

 

 

5. Uses language to entertain, describe a past event, or tell or retell a 

story. 

 

 

 

 

6. Uses language to find things out, wonder or hypothesize. 

 

 

 

 

7. Other literacy behaviours noticed. (Briefly describe.) 

 

 

 

 
Used with permission of Saskatchewan Learning 
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Checklist to Assess Problem-Solving Skills in Mathematics 

 

Student Name:_______________________________________________ 

 

Date or Time Period of Assessment:_____________________________ 

 

Check () applicable criteria. 

 

Student is able to decode the words in story 

problems’ performance tasks/activities. 

 

 

 

Student is able to understand the situation or 

circumstances described in the story 

problems/performance tasks/activities. 

 

 

 

Student is able to choose the correct 

mathematical operation (addition, 

subtraction, multiplication, division. 

 

 

 

Student is able to distinguish between 

relevant and irrelevant information that is 

presented in the story 

problems/tasks/activities. 

 

 

 

The student is able to correctly write down 

the necessary computations. 

 

 

 

The student demonstrates a facility with 

number facts. 

 

 

 

The student is able to correctly choose the 

correct computational algorithms for use in 

the problem/task/activity. 

_____ 

 

 

 

 

 

 

_____ 

 

 

 

 

 

_____ 

 

 

 

 

 

 

_____ 

 

 

 

 

_____ 

 

 

 

 

_____ 

 

 

 

 

 

_____ 

This instrument may be adapted 

for use as a rating scale.         
Used with permission of Saskatchewan Learning. 
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What are they? 

 

A rubric was originally a set of directions suggesting how to do 

something. In a way, it still is—it’s a set of descriptions of various 

levels of quality in a task. Each of the major criteria for judging the 

quality of a piece of work is described along a continuum of about 3 

to 6 levels of performance. Rubrics are criterion-referenced tools—

they compare performance to the criteria necessary for high levels of 

performance. They are not norm-referenced tools. They do not 

compare students to one another. 

 

A rubric: 

 contains the essential criteria, or traits or qualities, by which a 

piece of work is judged.  

 describes clearly observable features of that work, emphasizing 

what the response demonstrates, rather than what is missing from 

the work.  

 focuses on positive statements, rather than concentrating on 

imperfections in lower levels.  

 differentiates higher and lower levels quantitatively (has many 

adjectives) or qualitatively (uses precise and vivid adjectives) or 

both (has many precise and vivid adjectives). Each increasing 

level of the rubric refers to the same criteria, so that any criterion 

can be followed through the entire rubric.  

 

Exemplars are examples of actual student work that show what each 

level of quality in the rubric looks like. They: 

 

 are typical examples—the mid-point of each level.  

 are chosen from the range of all student work on a given task.  

 help teachers, students, parents and community members to see 

very concretely what each level of the rubric means in student 

performance. 

 

RUBRICS AND EXEMPLARS 

 

Rubrics are criterion-

referenced. 

Exemplars are actual 

student work. 
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Why use them? 

 

 Rubrics are particularly good for assessing complex, ambiguous 

and long-term tasks and assignments.  

 They help students and parents to see what a good job is on the 

task.  

 They clarify expectations.  

 They encourage students to see what is acceptable work and what 

is excellent work.  

 Rubrics and exemplars make explicit a teacher’s or teachers’ 

expectations for a task, and so they contribute to consistency in 

assessing student work.  

o A piece of work with a wonderful aspect doesn’t dazzle the 

assessor to miss other aspects. Similarly, difficulties in one 

aspect are noted, but don’t overwhelm other aspects. For 

example, excellent ideas or word choice don’t overcome poor 

organization or mechanics in an essay. Similarly, a student 

with poor mechanics can still get some credit for excellent 

ideas and organization.  

 Rubrics promote consistency and continuity among teachers of 

one subject or one grade, as well as across subjects or grades. 

 Rubrics align instruction and assessment when they’re shared with 

students at the beginning of the unit or the assignment. Then 

they’re used to mark the assignment at the end also. 

 Rubrics allow students to see the criteria on which they’re being 

assessed, and to understand what makes one piece better than 

another piece. 

o Typically students can see from the rubric and its exemplars 

what they must do to improve their work to the next level of 

quality. Once they’re working solidly at that level, they can 

see from the rubric how to improve again.  

 Rubrics help parents to see what is needed to do acceptable and 

excellent work.  

o The discussion about the level of their student’s work becomes 

more concrete and tied to the criteria and observable features 

of the work. When there are exemplars, they can literally place 

the student’s work next to the exemplars and see which it is 

most like.  

o Rubrics assist the public to know that students are accountable 

for producing high quality work, and for improving their own 

work to higher standards. 

Exemplars extend the 

clarity of a rubric by 

showing examples of 

student work which 

illustrate what work at 

a certain level looks 

like. 

Rubrics describe how 

to do a task well. 
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Who benefits from using rubrics and exemplars? 

 

Teachers| 

benefit| 

Rubrics and exemplars: 

 bring a clear focus on student learning outcomes; 

 engender a high level of expectations;  

 provide a more objective assessment of student 

performance; 

 are more precise than other methods of assessment; 

and, 

 align instruction and assessment. 

 

Students| 

benefit| 

Rubrics and exemplars: 

 give students a clear understanding of expected 

performance; 

 encourage students to strive for high achievement; 

 more readily undertake the responsibility of 

completing work to a high level; 

 can more readily see how the teacher has arrived at 

the assessment; 

 allow more accurate and valid student self-assessment 

and peer assessment; and, 

 provide focussed and specific feedback to students. 

 

Parents| 

benefit| 

Rubrics and exemplars: 

 communicate more clearly to parents the significant 

student outcomes expected; 

 give a more objective assessment of student 

performance; 

 show the parent the more focussed and specific 

feedback on student work; and, 

 focus discussions on student work, not the teacher’s 

decisions. 

 

 

“Parents and children who are familiar with the standards by which 

work is judged are less likely to ascribe poor performance to such 

external factors as not being told what was important or personality 

conflicts between teachers and students.” 

Herman, J., Aschblacher, P., and Winters, L. (1992). A Practical 

Guide to Alternative Assessment.  Alexandria, VA: ASCD, p.49. 

 

 

 

When do you use rubrics and exemplars? 

A teacher highlighting 

aspects of a student’s 

performance on a rubric 

both saves time and 

provides specific 

feedback that is 

instrumental in improving 

performance. 
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Rubrics and exemplars are used: 

 to instruct and assess complex performance where the task is 

ambiguous, often taking some time to complete.  

 to provide the best tool for assessing tasks where there are many 

paths to a correct solution or many, even a myriad, of ways to 

achieve adequate or excellent performance.  

 in tasks involving processes, performances, skill-based work, 

behaviour, written work, oral reports, simulations, portfolios, 

problem solving and project work. 

 

When do you NOT use rubrics and exemplars? 

 

Rubrics and exemplars are not a good assessment tool to use for 

simple, clear-cut tasks where there may only be a single correct 

answer.  

 

Who builds rubrics and chooses associated exemplars? 

 

Teachers| 

do| 

Working individually or in grade or subject groups, 

teachers can build rubrics for common assignments, 

effort, participation or other things they wish to teach 

students. 

 

Students| 

do| 

Working initially with teacher guidance, students can 

learn to build rubrics and thereby assess their own work 

more clearly and accurately, as well as to take 

responsibility for their own learning. 

 

 

How do you build a rubric and choose exemplars? 

 

Rubrics.com gives these steps for designing rubrics: 

1. Gather student work samples 

2. Sort the samples into three or four groups 

3. Describe why you put the samples into each of the groups—write 

down your descriptions 

4. Categorize your descriptive statements into critical performance 

elements 

5. Write an operational definition of each element 

If student work can be 

assessed using a 

True/False format, it’s 

not a good candidate 

for a rubric. Simple 

recitations of fact or 

recall of factual 

information is better 

assessed using other 

means. 
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6. Select the “best match” of student work per each level of 

performance—i.e., exemplary, proficient, basic, novice 

7. Repeat the steps thereby refining your rubric’s elements, 

descriptors and indicators 

8. Store your rubrics and student work examples at each level to use 

for instructional, communication and future professional 

development purposes 

 

An informal process for developing classroom rubrics fleshes out 

these steps.  

 

1. Choose a topic or assignment that you want to assess.  

o It’s best if you already have a set of student work done on the 

assignment. A quick start to writing a rubric is to take a 

checklist or rating scale that you’re already using, and begin 

with the criteria you’ve already identified on it. 

 

o The first decision to make is how many levels you want to 

specify in the rubric.  

 For younger or less able students, three levels work 

well—‘Not Yet,’ ‘OK,’ and ‘Really Good Work.’  

 For students in middle years and high school, a rubric 

which distinguishes five levels has a lot of precision 

and room for growth.  

 For system accountability and program improvement 

purposes, an even number of levels (four or six) works 

best. This is because in scoring with rubrics, an odd-

numbered set of levels allows people to choose the 

middle level (3 on a 5-point scale) very easily, leading 

to a slight over-abundance of representation in the 

middle. In scoring an even-numbered scale, the first 

decision a scorer must make is whether the work fits in 

the top or bottom half of the range. This splits that 

decision to lump things in the middle to provide a 

more accurate spread.  

 Provincial assessments have used 4- or 5-point scales.  

 

2. Envision, what the entire range of student performance will be on 

a particular task or set of skills.  

o Essentially, you are ranking all the student work from highest 

performance to lowest performance, either in actuality or in 

memory or in imagination. There will be more examples of 

student performance at the middle of the range than at either 

end, usually (this is the ‘normal curve’ in operation, 

statistically speaking). At this point, it is good to begin 

“How many levels 

will my students 

be able to 

distinguish and 

understand? 
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assigning student work to the levels of performance. Even 

though it is a rough approximation of their work quality, this 

begins to show the patterns of student performance at each 

level of quality. 

 

3. Identify the knowledge, skills and attitudes that have produced the 

excellent work in the range. In other words, what criteria have 

contributed to the students’ performance? Each criterion is placed 

at the left hand side of the rubric, usually, and the levels of 

increasing proficiency are placed across the columns at the top of 

the rubric. 

o Examples: Writing: ideas/content, organization, voice, word 

choice, sentence variety, and mechanics.  

High Jumping: strength/power, technique and preparation. 

Mathematics problem solving: conceptual understanding, 

knowledge of procedures and communication precision and 

accuracy.  

o The highest level of proficiency is described first (or the 

lowest). With the strongest performances in view or else in 

mind, the rubric description is created for one criterion. Next 

the opposing worst proficiency (or best) is described. If using 

an odd-point scale, the middle point is described next. Then 

the other levels are filled in. On an even-point scale, the 

OK/Not OK distinction is clarified next, and then other levels 

filled in. When the first criterion is completed, the same 

process is followed for each of the other criteria. 

 

4. Once the rubric draft is created, it must be checked against the 

students’ range of performance, to see if standards at each level 

have been set too stringently or too leniently. A check is also 

made at this time to see that each aspect of a criterion is addressed 

appropriately in each level of the rubric.  

 

5. Only at this point are prototypical examples of student work at 

each level selected as exemplars. The exemplars should show the 

mid-point of work in that level.  

o Example: 

An exemplar for the bottom or top level is not the worst or 

best piece of work produced in the range of student work. It is 

the middle piece of work out of all those which are judged to 

be in the bottom or top level. For the exemplar of the top level, 

say a 5, some pieces will be stronger fives, and some weaker 

fives, but all are within the level 5 performance. Exemplars 

should show typical ways students have done the task or 

assignment at that score point. 

The most common error in 

rubric writing is that the 

same criteria are not 

described at all levels of 

the rubric. 
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How are rubrics used in the classroom? 

 

A rubric is developed or shared with students at the beginning of a 

unit or assignment. In this way, it focuses instruction and student 

effort on the critical factors of success in the work.  

 Many teachers post the rubrics for assignments on the classroom 

walls or give copies to the students with their assignments.  

 References to the rubric as the class works through the assignment 

keeps it fresh in their minds.  

 Feedback on draft or partial work shows the students the level at 

which they are working and what they need to do in order to 

improve the quality of their work. 

 

In the course of using a rubric it is inevitable that adjustments and 

revisions will need to be made. These can either be made with class 

consensus during the course of the work, or more usually and easily, 

between the completion of the work or unit with one group of 

students and its initiation with the next group.  

 

Rubrics are never finished—as one class uses them, and improves the 

work they’re capable of, the standard rises. More students attain the 

higher levels. At some point, the rubric is then revised to reflect this. 

A new range of student work has been created. Rubric revision is the 

norm. 

 

Rubrics in the Adaptive Dimension 

As discussed earlier in this publication, it is easy to use rubrics in 

adapting instruction for various student ability levels.  

 Students can look at the levels of a rubric and see where their 

work would be placed. If they then look at the next level of work, 

they can see how they can improve to work at the next higher 

level.  

 The difference between one level and the next is relatively easy 

for students to understand. It’s hard for students to see more than 

one level above where they’re currently working without 

structured instruction. Students therefore sort themselves into 

working for improvement at different levels when they examine 

the rubric. Each student’s target for improvement would be the 

next level from where they are.  

 Students with differing levels of assignments can work through 

their assignments more independently when they have rubrics and 

Students should be 

involved in decisions 

about adjusting or 

revising rubrics. 

Rubrics raise 

standards. 

When students 

examine the rubric 

they begin to focus on 

working for 

improvement. 
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exemplars for those assignments to guide their work. This allows 

the students in the class to be working on multiple differing 

assignments and topics, but still accomplish the same learning 

objectives. The rubrics are simply keyed to the levels of quality of 

the assignments as appropriate for each student. For example, if 

the learning objective is to understand the water cycle in science, 

a project-oriented student rubric can have the following form: 

 

 

Some students will work at each level of the rubric. Alternatively, the 

rubric can be re-written quickly to allow one student to achieve a 

higher quality level through understanding of one main concept or to 

 1 2 3 4 
K

ey
 

C
o
n

ce
p

ts
 Major concepts 

missed or 

misunderstood. 

Major 

concepts 

identified. 

Major concepts 

identified and 

generally 

understood. 

All major 

concepts 

understood and 

explained/demon

strated fully. 

E
x
p

la
n

a
to

ry
 

D
et

a
il

s 

No or irrelevant 

contradictory 

explanatory details 

given, showing 

fundamental 

misunderstanding. 

Some details 

given which 

are connected 

to the topic, 

but order or 

significance 

are not clear. 

Adequate 

explanatory 

details are given 

which 

demonstrate 

general 

understanding of 

water cycle. 

Explanatory 

details given 

provide nuance, 

show deep 

understanding 

and are relevant 

and interesting. 

P
re

se
n

ta
ti

o
n

 

Project does not 

show sustained 

effort or care and 

attention to 

audience 

understanding or 

interest. 

Project shows 

‘bare bones’ 

or confused 

details. 

Organization 

is not clear, 

and so 

understanding 

and audience 

interest are 

sacrificed. 

Project shows 

solid effort and 

some attention 

to matters of 

correctness and 

detail. Main 

areas of 

organization and 

clarity are 

attended to for 

audience 

understanding. 

Project shows 

considerable 

effort and 

attention to 

matters of 

correctness, 

detail and 

audience 

understanding 

and interest in the 

topic. Relevant 

criteria have been 

considered to 

show depth of 

understanding 

and audience 

role. 
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describe in more detail the complexities of the water cycle and 

pollution combined. 

 

What is a good rubric? 

 

 A good rubric is one that’s understandable by teachers, students, 

and parents.  

o Often a rubric is created first for teacher use, and then is re-

written with student help in language students understand 

easily. Parents often prefer this version of the rubric also. A 

rubric should be sufficiently generic that it relates to the 

general goals of the assignment or task, but is also specific 

enough to enable sound and useful inferences by students and 

teachers.  

 

 A good rubric discriminates among levels of performance in a 

valid way—the levels are qualitatively difference, and are not 

arbitrarily cut between levels. It’s not useful to try to distinguish 

six levels of performance where only four can be reliably 

distinguished.  

 

 

How can you grade with rubrics? 

 

Many ways to use rubrics for grading exist. A grade can be 

transformed to a letter or a percentage grade by established a range of 

performance for each score point. For example, a five on a five-point 

scale cant be se to correspond to an A or to 85-100% or to a range of 

points for a particular assignment. These decisions are somewhat 

arbitrary, and should be made after the construction of the rubric, not 

before. The student’s score on the rubric can either be set so that all 

students with the same rubric score receive the same number of 

points, percentage points or letter. Alternatively, the students can be 

distinguished within the rubric score by greater or lesser numbers of 

points or percentage points based on being higher or lower in the 

range of that score. This method, however, while it has intuitive 

appeal, can give a false precision—is there a true difference between 

an essay of 83% and 84%? It looks like a difference, but a single 

percentage point is seldom really meaningful on essay-type work. 

 

Helpful rubrics use a 

rich descriptive language 

to create a picture in 

the reader’s mind of 

performance at each 

level. 
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Useful Websites 

http://rubistar.4teachers.org/rubric.php3?id=21&rubric=3 

http://www.rubrics.com/Rubric.html 

http://intranet.cps.k12.il.us/Assessments/Ideas_and_Rubrics/Rubric_

Bank/MathRubrics.pdf 

http://www.odyssey.on.ca/~elaine.coxon/rubrics.htm 

http://www.grand.k12.ut.us/curric/rubrics.html 

 

http://rubistar.4teachers.org/rubric.php3?id=21&rubric=3
http://www.rubrics.com/Rubric.html
http://intranet.cps.k12.il.us/Assessments/Ideas_and_Rubrics/Rubric_Bank/MathRubrics.pdf
http://intranet.cps.k12.il.us/Assessments/Ideas_and_Rubrics/Rubric_Bank/MathRubrics.pdf
http://www.odyssey.on.ca/~elaine.coxon/rubrics.htm
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       APPENDIX D 

RUBRIC FOR CRITICAL RESPONSE TO READING 
 

Criterion Level 1 Level 2 Level 3 Level 4 Level 5 
Id

e
a

s
 

Has difficulty clearly 
stating main point of 
simple reading 
material; confuses 
main points and 
subordinate points; 
own viewpoint is 
unclear or given as 
though from the 
reading; ideas are 
simplistic; focus is 
confusing. 

States main point of 
simple reading 
material but misses 
subordinate points or 
gives irrelevant 
details; own viewpoint 
is stated and 
separated from 
reading; ideas are 
somewhat clear; focus 
is present, though may 
meander. 

Clearly states main point 
of simple and some 
complex readings; gives 
some relevant support and 
subordinate details; own 
viewpoint is clear and 
supported; ideas are 
logical and on-topic; 
makes connections with 
personal and some 
abstract principles/ ideas; 
focus is generally clear 
and appropriate. 

Clearly identifies main 
idea and own viewpoint 
in complex and some 
sophisticated readings; 
gives solid support and 
thoughtful ideas and 
connections from and 
beyond personal 
experience; ideas are 
well-considered and 
more than one 
thoughtful connection is 
made; focus is clear 
and appropriate. 

Clearly and succinctly 
identifies main idea of reading 
and own viewpoint; sees 
complexity and nuances of 
sophisticated readings. 
Insightful and well-considered 
ideas, making multiple 
connections from and beyond 
personal experience; 
substantial support; strong 
focus. 

O
rg

a
n

iz
a

ti
o

n
 &

 S
ty

le
 Organization is 

confused and 
confusing to the 
reader/listener; no 
audience is identified; 
voice is stereotyped 
or copied; 
introduction is 
unclear; conclusion is 
missing; repetition 
and gaps result a 
muddled piece. 

Some organization is 
present, though there 
are irrelevancies and/ 
or gaps; there is a 
superficial interest in 
the topic shown; some 
attempt at introduction 
or conclusion and 
some sense of 
audience. 

A clear, if formulaic, 
organizational pattern 
assists the reader/listener; 
there is a sense of who the 
audience is; some 
enthusiasm and voice 
interest the reader; 
introduction and 
conclusion are present; 
few irrelevancies or gaps. 

A clear organizational 
pattern is assisted by 
smooth transitions, and 
effective sequencing of 
information and opinion; 
introduction interests 
readers/listeners and 
conclusion brings 
closure; voice and tone 
contribute to 
understanding. 

Organization is clear and 
imaginative; repetition used only 
for effect; introduction hooks 
readers/listeners and conclusion 
satisfies; voice and tone 
contribute to interest, clarity and 
understanding. 

M
e

c
h

a
n

ic
s
 

Many errors in both 
simple and complex 
aspects confuse and 
annoy the 
readers/listeners. 

Few errors in simple 
aspects and many 
errors in more 
complex aspects 
occasionally impede 
understanding and 
require re-
reading/repetition. 

No errors in simple 
aspects and those errors 
in more complex aspects 
do not impede 
understanding. 

No errors which impede 
understanding and few 
errors overall leave the 
audience to concentrate 
on the meaning. 

Absence of errors or errors 
which result from risk-taking 
with more complex or original 
purposes, and which do not 
unduly impede understanding. 

Used with permission of Regina School Division #4     
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        APPENDIX E 

RUBRIC FOR CRITICAL RESPONSE TO READING 

Criterion Level 5 Level 4 Level 3 Level 2 Level 1 
Id

e
a

s
 

Clearly and succinctly 
identifies main idea of 
reading and own 
viewpoint; sees 
complexity and 
nuances of 
sophisticated readings. 
Insightful and well-
considered ideas, 
making multiple 
connections from and 
beyond personal 
experience; substantial 
support; strong focus. 

Clearly identifies main 
idea and own viewpoint 
in complex and some 
sophisticated readings; 
gives solid support and 
thoughtful ideas and 
connections from and 
beyond personal 
experience; ideas are 
well-considered and 
more than one 
thoughtful connection is 
made; focus is clear and 
appropriate. 

Clearly states main point 
of simple and some 
complex readings; gives 
some relevant support 
and subordinate details; 
own viewpoint is clear 
and supported; ideas are 
logical and on-topic; 
makes connections with 
personal and some 
abstract principles/ 
ideas; focus is generally 
clear and appropriate. 

States main point of 
simple reading material 
but misses subordinate 
points or gives 
irrelevant details; own 
viewpoint is stated and 
separated from 
reading; ideas are 
somewhat clear; focus 
is present, though may 
meander. 

Has difficulty clearly 
stating main point of 
simple reading material; 
confuses main points 
and subordinate points; 
own viewpoint is unclear 
or given as though from 
the reading; ideas are 
simplistic; focus is 
confusing. 

O
rg

a
n

iz
a

ti
o

n
 &

 S
ty

le
 Organization is clear 

and imaginative; 
repetition used only for 
effect; introduction 
hooks readers/listeners 
and conclusion 
satisfies; voice and 
tone contribute to 
interest, clarity and 
understanding. 

A clear organizational 
pattern is assisted by 
smooth transitions, and 
effective sequencing of 
information and opinion; 
introduction interests 
readers/listeners and 
conclusion brings 
closure; voice and tone 
contribute to 
understanding. 

A clear, if formulaic, 
organizational pattern 
assists the 
reader/listener; there is a 
sense of who the 
audience is; some 
enthusiasm and voice 
interest the reader; 
introduction and 
conclusion are present; 
few irrelevancies or 
gaps. 

Some organization is 
present, though there 
are irrelevancies and/ 
or gaps; there is a 
superficial interest in 
the topic shown; some 
attempt at introduction 
or conclusion and 
some sense of 
audience. 

Organization is confused 
and confusing to the 
reader/listener; no 
audience is identified; 
voice is stereotyped or 
copied; introduction is 
unclear; conclusion is 
missing; repetition and 
gaps result a muddled 
piece. 

M
e

c
h

a
n

ic
s
 Absence of errors or 

errors which result from 
risk-taking with more 
complex or original 
purposes, and which do 
not unduly impede 
understanding. 

No errors which impede 
understanding and few 
errors overall leave the 
audience to concentrate 
on the meaning. 

No errors in simple 
aspects and those errors 
in more complex aspects 
do not impede 
understanding. 

Few errors in simple 
aspects and many 
errors in more complex 
aspects occasionally 
impede understanding 
and require re-
reading/repetition. 

Many errors in both 
complex and simple 
aspects confuse and 
annoy the 
readers/listeners. 

 
Used with permission of Regina School Division #4   
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           APPENDIX E (continued) 

 
Role Plays 

 
 

Category 4 (10) 3 (7, 8, 9) 2 (4, 5, 6) 1 (1, 2, 3) 

 
Point of View 
(language, acting) 

Expert—fully 
submersed in role, 
through appropriate 
body language, 
consistent with people 
of time. 

Frequently uses 
language appropriate 
to role, usually in 
character, consistent 
portrayal of role. 

Sometimes uses 
language appropriate 
to role, fair effort/ goes 
in and out of 
role/confused 
portrayal of role. 

Rarely uses language of 
role, does not act—
reads script as self. 

 
Content 

Thorough and 
insightful 
use/understanding of 
content almost 
always. 

Consistent and 
substantial/complete/ 
thorough use/under- 
standing of content. 

Usually shows partial 
or moderate 
use/understanding of 
content. 

Shows an incomplete or 
serious misconception of 
materials much of the 
time. 

 
Creativity—
enthusiasm 

Enthusiastically uses 
and produces props/ 
materials and ideas 
which enhance class 
unexpectedly. 

Advanced used of 
props/significant effort 
in enhancement of 
role. 

Shows some effort in 
enhancement of 
role/some use of 
props (focused use). 

Shows minimal effort in 
enhancement of role; no 
use of props or uses 
props which detracts 
from role. 

 
Used with permission of Regina School Division #4   
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APPENDIX F           Regina Board of Education Grades 1-4 Personal/Social Growth Rubric, page 1 

  DIFFICULTY meeting 

expectations (D) 

PROGRESSING towards 

meeting expectations (P) 

MEETING Expectations 

(M) 

SURPASSING  expectations 

(S) 

 W
o
rk

s 
a
n

d
 p

la
y
s 

co
o
p

er
a
ti

v
el

y
 

 ignores or is unkind to 

others 

 rarely listens to others’ 

ideas 

 does not fulfill role 

expectations 

 does not contribute to 

group work  

 unwilling to share 

supplies and may take 

others’ without permission  

 does not follow rules  

 determined to be the 

leader or other role, or 

refuses to play 

 unwilling or unable to 

fulfill assigned team role 

 contributes to group effort as 

required  

 sometimes listens to others’ 

ideas  

 carries out required role with 

hesitation or help 

 contributes sporadically to 

group work  

 shares supplies when asked 

but sometimes neglects to 

return others’ supplies to them  

 needs to be reminded to 

follow rules 

 joins in others’ play 

 listens to others’ ideas for 

rules 

 sometimes fulfills role or 

position requirements 

 contributes own ideas 

enthusiastically 

 usually listens to others’ ideas  

 fulfills role expectations  

 willingly performs own tasks 

to meet group goals 

 readily shares supplies and 

usually returns others’ supplies 

to them 

 follows rules  

 plays well with others 

 willingly listens to others’ 

ideas 

 follows the rules of the game 

and plays position 

enthusiastically 

 contributes meaningful ideas  

 listens actively to others’ ideas and 

gives feedback  

 exceeds role expectations 

 enhances group product through sharing 

and helpfulness to others, or by 

broadening the scope of the assignment 

 seeks out and ensures the availability of 

supplies for all group members 

 understands the need for rules and 

follows the spirit as well as the letter of 

them, and can help others to understand 

the rules  

 plays well with a wide variety of peers  

 enhances game by contributing new 

ideas or enlarging on others’ ideas  

 encourages all players 

  

U
se

s 
se

lf
-c

o
n

tr
o
l 

 

 responses yelled or 

blurted out interrupting 

others 

 poses irrelevant questions 

disrupting discussions  

 leaves desk/room to 

socialize without 

permission 

 involves others in gossip 

or detrimental behaviour 

 “Me first!”: throws 

temper tantrum if ignored 

 yells insults at others 

 cries if thwarted or argues 

over interpretation of rules 

 raises hand to participate may 

speak before being 

acknowledged 

 sometimes asks/answers 

questions respectfully 

 usually leaves desk/room with 

permission  

 tries to avoid disruptive 

behaviour 

 occasionally gossips, but 

admits own role if asked 

 usually allows others to play 

and joins in  

 occasionally jeers, but 

apologizes after occurrence 

 sometimes disputes rules or 

leaves game 

 mostly accepts rules 

 usually waits to be 

acknowledged before speaking 

 asks and answers questions in 

respectfully 

 consistently obtains 

permission to leave desk/room 

 socializes so others are not 

distracted 

 avoids gossip situations in 

most circumstances 

 consistently allows most 

others to play and joins into 

play with others 

 is usually polite and positive 

to others in play 

 cheers others on 

 usually follows rules of good 

behaviour on playground  

 consistently waits to be acknowledged 

before speaking 

 asks/answers questions respectfully to 

build or enhance knowledge 

 leaves desk/room or socializes only 

when appropriate and with permission 

 understands need for orderly classroom 

behaviour, so socializes when appropriate 

 refuses to take part in distractions  

 stands up for victims of gossip or 

mistreatment  

 ensures all those who want to play have 

a chance to participate 

 promotes fair play and taking turns 

 encourages cooperative behaviour 

among peers  

 actively helps younger or less able 

children 

 



Rubrics and Exemplars      49 

 

Saskatchewan Learning – Region 3 

  APPENDIX F           Regina Board of Education Grades 1-4 Personal/Social Growth Rubric, page 2 

 DIFFICULTY meeting 

expectations (D)  

PROGRESSING towards 

meeting expectations (P) 

MEETING Expectations 

(M) 

SURPASSING Expectations 

(S) 

  

R
es

p
ec

ts
 t

h
e 

id
ea

s,
 r

ig
h

ts
, 
fe

el
in

g
s 

a
n

d
 

p
ro

p
er

ty
 o

f 
o
th

e
rs

 
 disrupts the learning 

environment and 

classroom activities by 

interrupting, blurting out 

answers, or ignoring tasks 

while talking to others 

 requires multiple warnings 

about respecting others or 

leaving their belongings 

alone  

 demeans others’ efforts or is 

critical of their responses 

 may damage others’ and /or 

school property 

 interferes in classroom 

upkeep 

 teacher needs to redirect 

attention sometimes  

 sometimes allows others to 

respond and contribute to 

group discussion 

 needs reminders about 

respecting others or 

leaving their property 

alone  

 occasionally points out 

others’ errors in hurtful 

ways 

 may inadvertently or 

carelessly damage others’ 

or school property 

 aids in classroom upkeep 

when asked 

 usually contributes to classroom 

activities and participates 

positively 

 takes turn in group discussions 

and contributes well 

 demonstrates a positive attitude 

toward others’ feelings, rights, 

ideas and property 

 encourages others 

 usually leaves others’ or school 

property alone  

 sometimes volunteers for 

classroom upkeep 

 actively contributes to classroom 

activities and group projects in an 

enthusiastic and positive manner 

 encourages others’ contributions 

and models acceptance of their 

feelings and ideas 

 respectfully helps peers and 

consistently models positive 

regard for their feelings, rights, 

ideas and property 

 models politeness and courtesy  

 helps protect others’ property  

 consistently volunteers for 

classroom upkeep 

  

A
cc

ep
ts

 r
es

p
o

n
si

b
il

it
y

 f
o

r 
b

eh
a

v
io

u
r 

 doesn’t attend to directions 

for assignments  

 shows little thought in 

responses and is 

unwilling to rework 

inadequate responses 

 blames others for own 

incomplete or missed 

tasks, or for a poor group 

showing 

 shuns or bullies others  

 taunts less able or 

vulnerable children  

 unwilling to share 

equipment  

 avoids responsibility for 

own behaviour in 

playground incidents 

 rarely apologizes 

 follows most directions and 

attempts assignments, 

completing most 

 revises under teacher’s 

direction 

 with guidance, admits errors 

in missing work or in 

failing to do a proper 

share of a group task 

 plays reasonably well with 

friends  

 sometimes shares 

equipment 

 with guidance can admit 

poor judgment and 

responsibility in  

playground incidents  

 apologizes with coaching 

 completes assignments with due 

care 

 accepts feedback (e.g., author’s 

chair, peer-editing, problem-

solving) to improve work 

 admits errors and offers to amend 

behaviour to complete tasks or 

to help the group function better 

 cooperates in play situations with 

a variety of others and often 

organizes games 

 shares equipment  

 admits poor behaviour on own 

and accepts consequences of 

actions 

 apologizes freely 

 surpasses requirements to produce 

work of excellent quality 

 seeks to learn and improve skills 

 points out own errors and plans how 

to correct them  

 models how to improve behaviour 

in groups 

 looks for ways to include all peers 

in play; consistently organizing 

activities and games and helping 

those having difficulty  

 readily offers to share equipment 

 is consistently accountable for 

actions  

 eager to apologize if in error 

Used with permission of Regina School Division #4   
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  APPENDIX G           Regina Public Schools Grades 5-8 Personal/Social Growth Rubric, page 1 

 

 
Needs Improvement 

4 

Acceptable 

3 

Good  

2 

Outstanding  

1 
A

cc
ep

ts
 

re
sp

o
n

si
b

il
it

y
 

Does assignments quickly and 

without thought, to get them 

completed. Unwilling to re-draft 

poorly-done assignments. Places 

blame on others for missed work 

or poor behaviour. Does not 

acknowledge own role in events. 

Does assignments as requested. 

Re-does assignments when asked 

to do so to improve them. Admits 

own errors or poor behavioural 

choices. Acknowledges own role 

in events with assistance. 

Completes assignments with 

care and attention. Seeks 

feedback to improve 

assignments. Immediately 

owns up to errors or poor 

behavioural choices. 

Thoughtfully acknowledges 

own role in events. 

Consistently goes beyond 

requirements to produce work of 

excellent quality. Consistently 

seeks to improve skills and 

assignments. Errors are 

acknowledged and a plan for 

correction is developed. 

Insightfully acknowledges own 

role in events. 

R
es

p
ec

ts
 r

ig
h

ts
 a

n
d

 

fe
el

in
g
s 

o
f 

o
th

er
s 

Disrupts the learning environment 

by interrupting or conversing 

about unrelated topics. Requires 

multiple warnings about conduct. 

Insults/heckles other students or 

demeans their contributions. 

Intolerant of other students’ errors 

(overly critical). Impolite or 

discourteous. 

Student’s focus occasionally off-

task/topic, thereby disrupting 

others. May require a warning 

about conduct. Permits others to 

contribute to discussion. 

Occasionally points out errors of 

others. Generally polite. 

Consistently focuses 

contributes to classroom 

focus/activities. Student’s 

conduct demonstrates a 

positive attitude. Listens 

politely to the contributions 

of others. Respectfully 

corrects the errors of others. 

Consistently polite and 

courteous. 

Contributes actively and 

sensitively to classroom activities. 

Enthusiastic and positive. 

Encourages the input of others. 

Respectfully assists others, 

always mindful of their peers’ 

feelings. Polite and courteous. 

R
es

p
ec

ts
 p

ro
p

er
ty

 

Notes unsecured in binders/duo 

tangs. Clutter in desk and locker 

impedes organization and 

learning of self and others in 

class. 

May damage school equipment or 

waste school supplies. Rarely 

contributes to classroom upkeep. 

Disturbs others’ belongings 

without permission. 

Notes secured in binders/duo 

tangs. Desk and surroundings 

mostly clear and somewhat 

organized for learning purposes. 

Locker shared with others. Little 

time wasted creating or cleaning 

graffiti. Sometimes contributes to 

classroom upkeep. Leaves others’ 

property alone. 

Notes secured and organized 

in binders/duo tangs. Desk 

and locker mostly clean, 

orderly and equitably shared. 

Environment and school 

supplies kept in a neat and 

attractive manner. 

Contributes to general 

classroom upkeep. Respects 

others’ property. 

Notes completely organized 

chronologically in binders/duo 

tangs. Desk, locker and 

surroundings kept consistently 

clear, clean, orderly and 

attractive. Actively contributes to 

the general classroom upkeep and 

respects property. Encourages 

others.. 

S
et

s 
a

n
d

 

st
ri

v
es

 t
o

 

m
ee

t 

p
er

so
n

a
l 

g
o
a
ls

 

Unable to or refuses to identify 

any areas for improvement. Lacks 

skills or unwilling to develop plan 

for self-improvement. 

Able to identify an area for 

improvement. Develops a strategy 

to achieve a goal and implements 

it with assistance and monitoring. 

Able to identify several 

areas for improvement. 

Develops strategies to 

achieve goals with a little 

assistance.. 

Realistically targets specific areas 

for improvement. Independently 

develops strategies to achieve 

goals and implements them. 

Used with permission of Regina School Division #4   



Rubrics and Exemplars      51 

 

Saskatchewan Learning – Region 3 

      APPENDIX G     Regina Board of Education Grades 5-8 Personal/Social Growth Rubric, page 2 

 

 

Needs Improvement 

4 

Acceptable 

3 

Good 

2 

Outstanding 

1 
F

o
ll

o
w

s 
D

ir
ec

ti
o
n

s Demonstrates few 

independent 

listening/reading skills. 

Executes instructions only 

after significant teacher 

intervention. Classroom 

routines followed after 

multiple reminders. 

Listens to/reads instructions 

given. Executes instructions 

with some teacher 

intervention. Classroom 

routines followed with some 

reminders. Seeks assistance if 

directions unclear. 

Listens actively to/reads 

carefully instructions given. 

Executes instructions with 

little teacher intervention. 

Classroom routines followed 

with rare reminders.  

Listens actively to/reads thoroughly 

instructions given. Questions are raised 

during discussion prior to work time. 

Classroom routines consistently 

followed. 

W
o
rk

s 

C
o
o
p

er
a
ti

v
el

y
 Experiences difficulties 

working with others, is 

either passive or aggressive. 

Unable or unwilling to 

contribute and share in 

groups. Unable or unwilling 

to execute role. 

Works in groups as assigned. 

Contributes as necessary. 

Listens to the contributions of 

others. Executes role 

hesitantly. 

Works well with peers. 

Contributes enthusiastically 

and listens carefully to others. 

Shares ideas readily with 

others. Executes fair share of 

assigned work. 

Works well with a variety of peers as 

assigned and by choice. Contributes 

meaningfully and listens actively. 

Enhances the work of others through 

sharing and helpfulness. Executes fair 

share and more of assigned work 

within multiple roles. 

W
o
rk

s 

In
d

ep
en

d
en

tl
y
 Easily distracted and 

creates distractions for 

others. Off-task and off-

topic large portions of the 

school day. 

Usually able to ignore 

distractions. Causes few if any 

distractions for others. Mainly 

focused on tasks and topics 

appropriately. 

Works through distractions. 

Creates no distractions for 

peers. Appropriately focused 

on tasks and topics, thus able 

to complete work 

expeditiously. 

Works well despite distractions that 

may occur. Assists others to maintain 

focus on tasks and topics. Consistently 

focused on tasks and topics and can 

move smoothly from one task/topic to 

another. Facilitates others’ focus. 

D
em

o
n

st
r
a
te

s 
O

rg
a

n
iz

a
ti

o
n

a
l 

S
k

il
ls

 

Student agenda is not 

completed regularly. 

Ignores missed assignments 

when absent. Work turned 

in has haphazard 

organization. Disorganized 

desk/locker/areas lead to 

time wasted looking for 

things or to lost work. 

Completes agenda with 

reminders. 

Seeks teacher’s assistance for 

missed assignments when 

absent. Work turned in has 

common and mostly consistent 

organizational pattern. Has a 

simple but generally effective 

organizational scheme for 

things and is generally able to 

find things needed. 

Consistently completes 

agenda. Seeks peer/teacher 

assistance for missed 

assignments when absent. 

Work turned in has a coherent 

and logical organization. 

Desk/locker/areas neatly 

organized and things are 

easily found when needed. 

Completes agenda consistently, 

including aspects of extra curricular 

life. Plans well in advance. Organizes 

own classroom time wisely. Arranges 

for homework pickup while absent. 

Work turned in has clear, coherent and 

often original organizational patterns. 

Shows use of multiple organizational 

patterns and skills in various 

subjects/areas. Desk/locker/areas are 

organized and clear and student assists 

others to build and maintain order. 

      Used with permission of Regina School Division #4 
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 Needs Improvement 

4 

Acceptable  

3 

Good  

2 

Outstanding  

1 

Evaluates Own 

Performance 

Unable/unwilling to identify 

areas of concern. Does not use 

resources such as rubrics and 

checklists or teacher assistance 

to improve assignments. 

Able, with the aid of teacher 

assessment, to see areas for 

improvement. Refers to 

resources such as checklists 

and rubrics provided or uses 

teacher assistance. 

Able, with the aid of rubrics 

and other resources, to 

improve assignment prior to 

submission. Uses checklists to 

ensure completeness of 

assignments. Asks for teacher 

assistance when necessary. 

Actively uses rubrics and other 

resources to evaluate 

assignments prior to submission. 

Checklists form the basis on 

which assignments develop. 

Asks for teacher assistance in 

making work exemplary. 

Uses Self-control 

Answers yelled or blurted out, 

often to attract attention rather 

than contribute. Leaves desk 

or room without permission. 

Poses irrelevant or distracting 

questions during discussion. 

Expresses anger quickly and 

openly. Involves others in 

gossip or other actions 

detrimental to others. 

Raises hand to ask/answer 

questions, sometimes 

accompanied by verbalization. 

Chooses when and with whom 

to socialize so as not to distract 

others. Seldom leaves desk or 

room without permission. 

Occasionally follows others in 

gossiping, but acknowledges 

own role when spoken to. 

Asks/answers questions in a 

timely, respectful manner. 

Does not take part in 

distractions from others. 

Understands the need for 

classroom order and usually 

maintains general decorum. 

Does not run down or gossip 

about others. Avoids situations 

where this occurs. 

Consistently and sensitively 

asks/answers questions to build 

own learning and advance that of 

others. Refuses to take part in 

distracting activities. Sometimes 

assists to resolve distractions 

created by others. Stands up for 

others and openly indicates when 

others’ behaviours are damaging 

to people. 

Completes Work 

On Time 

Submits assignments after 

deadline or does not submit. 

Neglects homework. 

Usually completes 

assignments by the due date.  

Consistently completes 

assignments on or before due 

date. 

Begins assignment well in 

advance of due date, submits on 

or before deadline. 

Participates and 

Shows Interest 

Demonstrates poor listening 

skills by interrupting or 

distracting, and responding 

inappropriately. Distracts 

others or is easily distracted. 

Poses questions that are 

irrelevant or untimely. 

Demonstrates lack of interest 

in topics or tasks. 

Listens to others. Seldom 

distracts others or becomes 

distracted. Contributes 

occasionally. Poses questions 

that are relevant and of 

immediate interest. 

Listens carefully to others. 

Contributes constructively to 

discussions. Poses questions 

that clarify details about the 

topic or extend own 

understanding. 

Listens actively to others. 

Demonstrates close attention to 

the task/activity. Contributes 

actively and meaningfully. Poses 

questions that are thought-

provoking and which elaborate 

on the topic, extending others’ as 

well as own understanding. 

Uses Class Time 

Effectively 

Participates rarely, if ever. 

Easily distracted or distracts 

others. Does not use class time 

to clarify assignments or to 

complete assigned work, 

therefore additional homework 

is required.  

Participates when invited. 

Creates few distractions for 

others. Sometimes cannot 

resist others’ distractions. 

Clarifies tasks/activities and 

uses most class time 

productively. 

Participates.  Seldom distracts 

others; usually resists being 

distracted. Clarifies questions 

about homework before 

leaving school. Usually 

completes class-assigned work 

during time assigned. 

Participates actively and 

constructively. Clarifies 

completely questions about 

homework before leaving for the 

day. Uses class time wisely to 

complete own work and to assist 

others to do so. 

Used with permission of Regina School Division #4 
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     APPENDIX H 

RUBRIC FOR CRITICAL AND CREATIVE THINKING 

 1 2 3 5 

C
ri

ti
ca

l 
T

h
in

k
in

g
 

Expresses or asserts own opinion 

without providing evidence or 

reasons. Does not seek to 

understand how own position is 

similar to or different from 

others’. Accepts biased 

information or interpretations 

uncritically from many sources. 

Makes judgments and decisions 

based on preconceptions or self-

interest without investigation of 

alternatives. Dismisses counter 

evidence when presented with it. 

Considers neither short nor long-

term consequences. 

Expresses own opinion 

hesitantly or overly forcefully, or 

sometimes at inopportune times. 

Provides reasons or evidence, 

but these may not be directly 

related to the issue at hand or 

else may be somewhat 

superficial. Accepts biased 

information when presented by 

an apparently reliable source. 

Makes judgments and decisions 

hastily, based on few or simple 

criteria. Is sometimes confused 

by counter evidence. May 

consider immediate, obvious 

consequences. 

Expresses own opinion and 

provides evidence or reasons 

when asked. Reasons are 

logical and related to the issue 

at hand. Will consider 

another’s point of view. Can 

detect clear bias in some 

information and 

interpretations, and with help 

can see more subtle biases. 

Tries to go beyond emotions 

and wishes in making 

judgments and decisions. 

Investigates immediate 

alternatives and examines 

counter evidence when 

presented with it. Considers 
short term consequences. 

Expresses own opinion appropriately 

and independently provides evidence or 

reasons which are logical and 

convincing. Seeks to understand other 

viewpoints, even when these are not 

popular. Examines information or 

interpretations presented for bias and 

judges them fairly. Makes reasoned 

judgments and decisions, taking into 

account feelings, motives and actions. 

Investigates many alternatives, and 

encourages others to present counter 

evidence. Considers both short and long 
term consequences. 

C
re

a
ti

ve
 T

h
in

k
in

g
 

Embraces established ways of 

doing things in all aspects of 

work and actions. Insists others 

also follow accustomed ways, 

and does not question how these 

were established. Sees one path 

to solutions and denies that there 

could be others. Does not think 

critically about improvement of 

products, processes and 

decisions, preferring habitual. Is 

uncomfortable with divergent 

thinking. 

Generally prefers to follow 

simple and usual ways of doing 

things. Does not remark whether 

stick to the same pattern. With 

assistance, can see how other, 

novel or improved products, 

processes or solutions may be 

useful. Sees one alternative in 

most situations, but with 

assistance can see others. Can 

discuss improvement of 

products, processes and 

decisions, but usually examines 

these only from own point of 

view or perceived authorities. 

Spontaneously sees more than 

one alternative or way to do 

things in everyday work and 

actions or in large projects or 

problems. Sometimes takes 

advantage of unexpected 

opportunities to create new 

alternatives. Discusses these 

alternatives with others. 

Evaluates alternatives 

according to one or two clear, 

common criteria. Some 

unusual, even novel, 

alternatives are considered or 

generated.  

Always seeks and sees many and novel 

ways to do things in everyday work and 

actions as well as in large projects or 

problems. Readily sees and takes 

advantage of  unexpected but useful 

opportunities to improve. Encourages 

others to seek alternatives and assists 

them to evaluate their utility and costs. 

Examines the premises of things to see if 

win-win solutions can be found or if a 

higher order solution can be generated. 

Sees many original alternatives. Creates 

elegant, aesthetically satisfying products, 

processes and solutions and evaluates 

their benefits and costs. 
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P
ro

b
le

m
-S

o
lv

in
g
 

Does not see a problem or 

opportunity without direct 

instruction. Jumps quickly to 

solution phase before examining 

elements of the problem to 

ensure understanding. 

Demonstrates little 

understanding of the elements of 

the problem or parameters for 

solution. Focuses randomly on 

trivial aspects of the problem or 

significant ones. When directed 

to solve a problem, works 

haphazardly by trial and error or 

from personal or idiosyncratic 

biases. Communicates solution 

in a vague or imprecise way, or 

ignores the need to communicate 

solutions to others.  Does not 

foresee consequences. Avoids 

seeing new problems if possible. 

Gives up quickly. 

With assistance can be brought 

to see the problem. Exhibits 

superficial understanding of the 

problem. May be confused 

between significant and trivial 

aspects of the problem. Jumps to 

a solution that is familiar in 

some aspect. Often works by 

trial and error, but can see other 

methods of working through the 

problem with assistance. 

Communicates some of the steps 

in the problem solution, but may 

miss or mis-sequence some steps 

or be repetitive. Sees obvious 

consequences. With assistance, 

can see related problems as 

similar. Persists until difficulties 

arise. 

Seeks to understand the problem 

at least in general lines. 

Understands the main aspects of 

the problem. Can usually attend 

to the major significant aspects 

of the problem. Seeks more than 

one alternative before deciding 

on a solution. Evaluates logical 

consequences of alternatives at 

least in the short term. 

Communicates clearly the main 

aspects of the problem and 

solution. Persists to find a 

solution. Sees related new 

problems as similar. 

Seeks to understand the problem as 

fully as possible before generating 

alternative solutions. Demonstrates 

deep understanding of the elements of 

and interactions within the problem, 

including parameters for solutions. 

Distinguishes between the significant 

and the trivial. Devises a logical, step-

by-step or imaginative solution or set 

of alternatives, as appropriate. Can use 

many methods to communicate 

alternatives and solutions and evaluate 

their consequences in the short and 

long-term. Persists to find a solution 

that satisfies all parties or parameters 

of the problem. Can find new 

problems. 

S
el

f-
K

n
o
w

le
d
g
e 

Unaware of own processes for 

understanding and working.  

Sees things through own ideas 

and feelings. Does not see the 

role of projection and prejudice 

neither in own thinking nor in 

their affects on interactions with 

others. Ignores or is threatened 

by other views and perspectives. 

With assistance, can come to 

examine some aspects of own 

thinking processes. Can see 

obvious ideas and perspectives 

of others as being acceptable for 

them to have. With assistance, 

can understand some obvious 

examples of prejudice in own or 

in others’ thinking. Prefers not to 

examine views or perspectives of 

others which do not agree with 

own. 

Reflects sometimes on own 

processes for understanding and 

working. Understands that others 

also have ideas and feelings and 

accepts this. Can examine 

projections and prejudices in 

others more easily than in self. 

Through interaction and with 

time, can expand own 

perspectives through adding 

ideas from others. Tries to act 

from understanding most of the 

time. Can act as a facilitator for 

other when provided with 

directions. 

Highly reflective about own processes 

for understanding and working. Sees 

value of ideas and feelings of others, 

and the role of own and others’ 

projections and prejudices in their 

effects on actions and interactions. 

Seeks to expand own perspectives with 

insights of others. Shows integrity 

through acting on deep understandings. 

Ready for a leadership role. 

Used with permission of developer, Sandra Falconer Pace  
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What is it? 

 

Oral assessment occurs when the student responds to an item by 

speaking rather than by writing.  

 

There are various assessment strategies that are used in an oral 

assessment:  

 

 Presentations 

 Interviews:  Informal  

 Interviews:  Structured 

 Oral tests 

Why use it? 

Oral assessment of student work is appropriately used: 

 

 when it takes the place of written assessment tasks when written 

responses are not feasible; (employing the adaptive dimension is 

one such example) 

 for testing the knowledge required in a content area, for example, 

the steps in the water cycle in science; 

 to measure oracy skills including presentation and style; and, 

 for assessment of process skills required in a performance task 

such as problem-solving. 

 

1. Presentations 

 

What are they? 

 

Presentations involve students in a variety of activities that are both 

process- and product- oriented. Students use research, analyze and 

organize information for a specific purpose and organize it to 

appropriately to present it to their audience. They communicate this 

information to an audience and may incorporate the use of various 

media.  

 

Why use them? 

ORAL ASSESSMENT 

Presentations enable 

students to interact 

with their material 

and their audience. 
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The presentation may be used for summative, formative or diagnostic 

evaluation.  

 

Student knowledge, skills, attitudes and processes become evident as 

the evaluation proceeds. Students “talk through” or describe the 

process and the steps they used in reaching the final product. 

 

The diagnostic evaluation of a project has the greatest benefit in that a 

student can analyze and improve upon the understanding of the 

content of the presentation before the receives the final grade. 

 

 

Who benefits? 

 

The individual student benefits by applying communication skills to 

explain a topic to peers or the teacher in a safe environment.  The 

entire class benefits from the range of topics and presentation styles 

that are used during presentations.  The assessment that is conducted 

does not rely on the written work but concentrates on the information 

and knowledge the student can communicate. 

 

 

When is it used? 

 

 The presentation can be used as an introduction to a theme or a 

topic. 

 

 The presentation is most often used as  a summative activity for 

the end of a theme or a topic. 

 

 The presentation can be used throughout the course of study if the 

skills and processes of speaking are being evaluated. 

A presentation 

assessment focuses on 

the information and 

knowledge the student 

can communicate. 
 

Presentations lend 

themselves to any 

kind of evaluation. 
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Example of a Presentation 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

How to use it 

 

Pictorial Math Problem Solving:  

 
Draw a series of pictures that solve this word problem. The last picture provides 

a solution to the problem. You will be required to present your pictures to 

explain the solution. 

MIX-UP AT McDONALD’S 

Carlie Brentnell, Kelly Quinney, Kendra Struble 

 

Grade Level: Grades 7-8 

Number of Students Who Should Work Together on This Problem: 3-5 

Problem: 

Carlie, Kelly and Kendra went to McDonald’s. It was lunch hour and they were 

all hungry and in a hurry. Between the three of them they ordered a Big Mac, a 

cheeseburger, a McChicken, and a Quarter Pounder. They also ordered a small, 

large, and super size fries along with two drinks. Can you figure out what each 

girl had for lunch using the following clues??? 

1. Kendra had two burgers. 

2. Kelly didn’t have a Big Mac. 

3. Carlie had a McChicken. 

4. The person who had the Diet Coke had the quarter Pounder. 

5. Only two girls ordered drinks.  

6. The person who had the McChicken had a strawberry shake. 

7. Kendra was short on change so she couldn’t afford a drink. 

8. The person who had the Quarter Pounder didn’t have super size fries. 

9. The person who didn’t have a drink had large fries. 

Assessment Checklist:  

____Relevant information was used in illustrating the above.  

____The correct sequence was used in illustrating the information was used. 

____The correct number of people, food orders and drinks were used. 

____The last picture shows that the problem was solved. 

____The explanation given for the problem was organized. 

____The explanation was clear to the audience. 

(Used with permission of the University of Regina} 

Using presentations 

to teach or reinforce 

a concept can be an 

effective and 

enjoyable classroom 

activity.. 
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As with all other assessment activities, students must know how they 

will be assessed - what you are looking for and what standard of 

performance is expected.  

Not all students have the self-confidence necessary to stand up in 

front of their class to give a presentation. Prior to assigning a 

presentation to your students ask yourself:  

 

 Have I established a classroom atmosphere so that students will 

feel confident giving their presentation? 

 What modifications can be made for students with disabilities so 

that they can present their best effort?  

 What expectations do I have about the assessment of these 

presentations? 

 What considerations and modification will I make for students 

who might find this activity extremely stressful? (Sometimes 

making the presentation first or only to the teacher or a small 

group builds confidence for the student to present more widely the 

next time.) 

 

Tips on how to get started 

 

 Teach the skills that are necessary for effective presentations. 

 Be clear in instructions, guidelines and expectations for the 

presentation 

 Determine how the presentation will be evaluated 

Adaptations and variations 

There are alternatives for students who are unable to carry out 

presentations in front of a classroom of peers: 

 Arrange for the presentation to be given at a prearranged time out 

of school hours and have a panel of colleagues listen to the 

presentation 

 Arrange for the student to have his/her presentation videotaped 

and then played in class 

 Have a co-partner assist in the presentation in front of the class 

 

 

Students must know  

and understand the 

criteria on which 

their presentation 

will be assessed. 

? Presentation skills  

for effective 

presentations must 

be taught. 
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What are interviews and conferences? 

 

Interviews and conferences are personal communication with the 

student to determine as “objectively” as possible whether or not the 

student has understood what has been taught and studied. In this 

context, the terms interviews and conferences are used in the same 

way. 

 

 

Why should we use interviews and conferences? 

 

Interviews involve observing and questioning students to get a better 

idea of their attitudes, thinking processes, level of understanding, 

ability to make connections, or ability to communicate or apply 

concepts. 

 Focus on one individual 

 Provide an effective way to assess what students know and feel 

 Reinforce communication and provide authentic assessment for 

communication 

 Allow for gathering of information that sometimes cannot be 

gathered in other ways (Appendix D) 

 Help clarify student thinking 

 Assist children to think about and direct their own learning 

 Facilitate student self-evaluation 

 Values and validates student’s ideas and opinions 

Private discussions 

with students about 

their progress at 

school provide 

understanding and 
direction. 

Face to face 

conversations can help 

to assess, track, and 

monitor student growth. 

Sample Holistic Rubric for the Communication Skill of 

Presenting Ideas 

 
Level 4:  Clearly and effectively communicates ideas and 

provides rich, vivid, and powerful support for main 

ideas. 

Level 3:  Clearly communicates the main ideas and provides 

suitable support and detail. 

Level 2:  Communicates important information but not in a clear 

or organized manner. 

Level 1:  Communicates information as isolation pieces in a 

random fashion. 

N/S:  Not scorable. 
(Used with permission of Saskatchewan Learning} 

? 
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 Student appreciates progress made and obtains insight into setting 

future goals (Appendix E) 

 Ask questions to clarify aspects of student performance 

 Provide personal suggestions for further learning 

 Ask direct questions on what students found difficult to 

understand if and where problems were encountered and why 

 Build positive relationship between student and teacher  

 They provide additional information about exceptional students.  

 

Consider:  

 While students are working on a project, ask them to do a task and 

to explain what they are doing and why they are doing it. 

 Do the task yourself and have the student tell what s/he thinks you 

are doing and why (valuable for at-risk students).  

 Keep records with either a video/audio recorder, rubric or 

anecdotal notes.  

 Allow plenty of wait time so that the student can give thoughtful 

responses. Refrain from teaching or asking leading questions.  

 Ask students to describe their thought processes while they are 

solving problems (use think/talk techniques) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Interviews: Informal 

Not all students need to 

be interviewed on a given 

set of tasks. 

Ask questions that will help you better understand student behavior 

and understanding. These questions provide information for both 

diagnostic and formative evaluation. 
 

 What did you do first? 

 Why? 

 Can you describe your solution? 

 Explain what you are doing. 

 What should you do next? 

 Can you describe any patterns you see? 

 

? 
? 
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The informal interview is an interview with a single student or small 

group. Questions are not pre-planned. 

Why use it? 

Informal interviews can be used to assess the general level of 

understanding before, during or after a unit of instruction. The 

advantage to using informal interviews is the information that will 

guide the teacher’s instructional strategies for the unit. 

 

Informal interviews can contribute insights into student learning that 

cannot be captured in any other way. 

 

Who benefits? 

 

The informal interview is of great benefit to the teacher as it provides 

data as to whether or not the content and or instructional strategies for 

a particular unit of study have been effective.  

When is it used? 

Before, during or after a unit of instruction to determine whether or 

not mastery of a concept has been achieved. 

 

When is it not used? 

 

 It cannot be used as part of a student's grade for content. 

 It cannot be used without the necessary follow through with the 

data that is collected from these interviews. This may require re-

teaching a concept using a different instructional strategy. 

 

How to use it? 

 

The real benefit here is to provide sample representative students with 

an opportunity to communicate their knowledge of the topic without 

the formal evaluation. However, the informal interview could be used 

as an oral assignment on communication of ideas. 

 

The data collected helps with lesson and unit plan changes and 

alterations. 

 

Tips on how to get started 

 

Information obtained 

through informal 

interviews are not 

used as part of a 

student’s grade for 

content. 

In an informal 

interview lets 

students 

communicate what 

they know without 

formal evaluation.  
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 Prepare a statement of the purpose of the interview for your 

students. 

 Develop an interview question(s) for a unit you are teaching or 

will be teaching. 

 Describe how the interview questions will be presented so 

students will feel reassured that a formal grade will not be 

assigned to this interview for content of subject matter. 

 Describe how you will work the interview into your classroom 

without excessive demands on you or your students' time. 

 

3. Interviews: Structured 

 

What is it? 

 

Structured interviews involve a set of standard questions asked of 

each student on a unit of study or concept. 

 

Why use it? 

 

 The questions developed in a structured interview are a supporting 

framework for teacher/student interaction.  

 The interview gives more information about student 

understanding and processing of information  

 The structured interview allows students to concentrate on the 

topic without including the barriers that written communication 

sometimes create. 

 

Who benefits? 

 

 All students benefit from the experience of a structured interview 

because of the authentic process. 

 

 Some students greatly benefit from this because the barrier of a 

written form of communicating knowledge has been removed. 

 

 Teachers benefit from the amount of information that can be 

determined through the interview with regard to knowledge, 

thinking skills, problem-solving, thought processes and reflective 

thinking. 

Classroom management 

 

This method of assessment requires a great deal of time.   

All students are 

given the same 

questions in the same 

sequence. 

A structured 

interview assessment 

is time-consuming. 

A structured 

interview supports 

teacher/student 

interaction. 
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Tips on how to get started 

 

 Prepare a statement of the purpose of the structured interview for 

students. 

 Develop the questions. Be sure to describe the procedures and the 

questions.  The interview should be complete enough so that 

anyone could administer it with the same results. 

 Outline the criteria for the results of the questions 

 

(Examples of structured interviews in Appendices F, G, H, and I.) 

 

 

4. Oral tests 

 

This assessment strategy involves the administration of the test 

instrument orally or in written form and asking the student to respond 

to the items verbally rather than in writing. (It is interesting to note 

that in England, an oral, structured interview is required at the end of 

the tenth grade.) 

 

While oral testing is part of the oral assessment strategy, it is 

discussed later in this booklet in the “Tests and Quizzes” section. 
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Helpful Websites: 

 

http://www.educ.state.ak.us/tls/frameworks/mathsci/MS5_2AS1.HT

M#interviews  

 

http://www.coe.missouri.edu/~eteam/hhtml/frubric.html 

 

http://www.statcan.ca 

 

http://www.educ.state.ak.us/tls/frameworks/mathsci/MS5_2AS1.HTM#interviews
http://www.educ.state.ak.us/tls/frameworks/mathsci/MS5_2AS1.HTM#interviews
http://www.coe.missouri.edu/~eteam/hhtml/frubric.html


Oral Assessment          65 

 

 

 

 

Saskatchewan Learning – Region 3 

APPENDIX  Q  

The Teacher-Student Conference 

Student:____________________________________ 

Date:________ 

 

Purpose of Conference: 

 

________________________________________________________ 

 

________________________________________________________ 

 

 

What items were discussed? 

 

1.______________________________________________________ 

 

2.______________________________________________________ 

 

3.______________________________________________________ 

 

 

Student’s Reaction to Conference: 

 

 

 

 

Teacher’s Reaction to Conference: 

 

 

 

 

 

Follow-up Conference: (Date and Time) 

 

Date:__________ Time:_________ Location:____________ 

 

 

 



66          Assessment Strategies 

 

 

 

Saskatchewan Learning – Region 3 

APPENDIX R – PROBLEM-SOLVING INTERVIEW 

(Or Decision-making Process Interview) 

 

Student:______________________ Date:___________ 

 

Problem:_________________________________________________ 

 

Self-Assessment Peer Assessment Teacher Assessment 

 

 Not Yet 

0 

Yes 

1 
Questions 

1.   Was the challenge or problem clearly defined? 

2.   After the research, do you change the 

challenge or problem? 

 

3.   Did you list a number of reasonable solutions? 

 

4.   Did you list consequences for each solution 

addressed? 

 

5.   Did you describe two steps you will take to 

solve the problem? 

 

Two Possible Solutions 

1. 

2. 

 

Best Solution 

 

 

 

 

Two Steps to Solve Problem 

 

1. 

2. 

 

 

Adapted from Saskatchewan Learning Middle Level Health 
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APPENDIX S 

 

Interview on Student Projects 

 

Student:     Date:          

Subject: 

 

1. Describe your project: 

 

 

 

2. Why did you select this project? 

 

 

 

3. What did you like best about your project? 

 

 

 

4. If you could do anything differently, what would it be? 

 

 

 

5. What skills or knowledge from other subject areas did you use 

to complete this project? 

 

 

 

6. What are three insights or ideas that you have learned from  

      completing this project? 

 

 

 

 

 

 

Teacher’s Signature: 
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APPENDIX T    Questions to Guide a Personal Reading Conference 

FICTION NON-FICTION 

Personal Response 

Why did you choose to read this book? 

Was it the kind of book you expected it 

to be? 

What did you like about the book? 

What didn’t you like? Why? 

What was your favourite part? Why? 

Did the story or characters remind you 

of a similar situation or someone you 

know? Explain. 

 

Characters 

Who were the main characters? 

Did you like them? Why? Why not? 

What other characters did you like? 

Why? 

Did the main character(s) change during 

the story? How? 

 

Plot 

What problem(s) did the main 

character(s) have to deal with? How did 

the character(s) solve the problem(s)? 

Did you like the way the character(s) 

solved the problem(s)? Why? Why not? 

Did any event(s) surprise you? In what 

way? 

Did the book end the way you wanted it 

to?  

 

Setting 

Where does the story take place? 

When does it take place? 

Author 

Why do you think the author wrote the 

book? 

Did you like the way the author wrote 

the story? Why? Why not? 

Was the author’s language easy or 

difficult? Explain. 

Did you like any particular words of 

phrases the author used? 

Would you like to read other books by 

this author? 

If you could talk to the author about this 

book, what would you say? 

Personal Response 

Why did you choose to read this 

book? 

Was it the kind of book you 

expected it to be? 

What did you like about the 

book? 

What didn’t you like? Why? 

Have you read any other books 

on this topic? How is this one 

the same? different? 

 

Content 

What important fact(s) did you 

learn from reading this book? 

What did you learn from the 

illustrations? 

Did any information surprise 

you? ;in what way? 

Did the book give you too much 

information? too little? 

What could be added to improve 

the author’s explanation or 

argument? 

 

Organization 

Did the organization make it 

easy or hard to read the book? 

Explain. 

 

Author 

Why  do you think the author 

wrote the book? 

What opinions did the author 

express? Did you agree or 

disagree with them? Explain. 

If you could talk to the author 

about the book, what would you 

say? 

What is one question that you 

would ask the author? 
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APPENDIX U 

 

Questions to Guide a Personal Writing Conference 

 

Use, or adapt for use, in teacher/student conferences at the end of a 

designated marking period – month, unit, term, or year. 

 

To Help Students Look Back on Their Writing 

 Show three pieces of your writing that you really like. Why do 

you like them? 

 

 Where did you get the ideas for the writing that you did? 

 

 What is your best piece of writing for this term (month, unit, 

year)? What makes it best? 

 

 Show two pieces of writing that you found hard to do. What made 

them hard for you? If you were writing these again, what changes 

would you make? 

 

 Show two pieces were you learned something about the topic or 

about writing. What did you learn? 

 

Other: 

 

 

 

 

To Help Students Plan Ahead 

 What topics would you like to write about that you haven’t yet? 

 

 What would you like to improve upon in your writing? 

 

 In what ways have you progressed toward the goal(s) you set?  

 

Other: 
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APPENDIX V Example of a Formal Structured Interview 
Information in boldface type is to be read verbatim to the student.  Teacher directions appear in italics. 

Required Area of Study:  Psychology 20 

Purpose of Assessment:   Assess students on the following Foundational Objectives and Concept and Skills in Psychology 20: 

 Concept: "How do we make sense of the world?" 

 Skills: To organize and integrate the new knowledge and understandings by making connections with their(students) existing 

knowledge and understandings 

To apply those concepts and understandings in a variety of practical, pertinent and contemporary issues 

Describe the setting of the interview.  You will be given a series of charts that include statistics about Canada and Saskatchewan.  You 

will be given 15 minutes to review these charts in order to prepare yourself for the interview.  The charts can be referred to 

throughout the interview session. 

Provide the following materials: 

 Chart from Statistics Canada showing Population by age group and gender, Experienced Labour Force by occupation, Marital Status of 

Households, Number of Persons in Private Households, and Years of Education.  Charts  available from Statistics Canada Website. 

 Paper and pencil for the student if the student needs to jot down key ideas. 

Define the procedure. You will be asked a series of questions related to the data you have reviewed from Statistics Canada.  These 

questions will allow you an opportunity to demonstrate your understanding, interpretation and application of the data.  You will also 

be asked to make predictions about economic opportunities, societal, health and educational issues as these relate to Saskatchewan and 

Canada. 

  Your responses will be written down and evaluated on the use of the data to support your ideas.   The assessment 

will also include the communication and clarity of the ideas you present. 

 

Establish rapport with the student.  Allow two minutes wait time to allow the student an opportunity to ask for clarification on the procedure. 

Present the materials to the student.  Allow fifteen minutes to review the charts. The charts contain the most recent statistics regarding 

health, family structure, education, age, and occupations of Canadians and residents of Saskatchewan.  From the data, you will be 

asked to interpret future issues and trends that Saskatchewan may face. What we will also determine is whether or not data can be 

used to determine future trends and issues. 

  

 What do you think you are asked to do for this interview? Is there anything you do not understand about this process? Do not prompt 

the student, but allow as many questions as possible from the student until it is clear the student understands the task.  Record the questions 

the student asks and your responses to these. 

You will have fifteen minutes to review the charts.  

 

Begin asking the following questions.  Do not prompt and do not change the sequence of questions. Record the student response to each 

question. 

1. What factors do these charts allow you to study? 

2. What other materials would you want to review if you had the time? 

3. From the factors you stated, explain what business or occupation might be most suitable to begin or pursue in Saskatchewan. 

Record the student's response. Take a moment to review Canada's statistics.  Is your prediction suitable for Canada as well? 

4. Explain what societal issues might be most likely to be prevalent in Saskatchewan. Record the student's response. Take a moment to 

review Canada's statistics.  Is your prediction suitable for Canada as well? 

5. How did you feel about doing these predictions? 

6. What do you think you learned from this? 

Show students the following list of predictions made by other students: 

Occupations in health care will increase. 

Two bedroom houses should be built 

Most residents have a grade twelve standing but the trend will be to further the education; therefore, more post-secondary institutes will be 

needed 

The service sector will grow as demands increase from senior residents 

There will be a need to increase services to the 0-14 year old group and the senior citizens. 

An emphasis needs to be placed on leisure activities. 

 

7. This list summarizes predictions other students have made.  How are these results similar to your results?  How are 

they different? 

 

Allow the student a final summary statement.  Thank the student for his/her participation. 

The information required for this interview can be taken from Statistics Canada Website http://www.statcan.ca 
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Student’s Name:                                                           Date: 
Task(s): 
Prompt(s): 
Format(s): 

Developmental Level:  (1)Emerging Phase, (2)Early Developing Phase, (3)Developing Phase, 
(4)Extending Phase, (5)Specialized Phase 

Overall 
Assessment and 
Evaluation of 
Speaking 
 Speaks to 

communicate as 
effectively as 
possible 

Overall (Select Performance Level) 
(5)Speaks confidently and with polish in a sustained, well prepared presentation. 
(4)Speaks with ease in a thoughtful and clear presentation. 
(3)Speaks with relative ease in a straightforward presentation. 
(2)Speaks with some difficulty in a limited and over-generalized presentation. 
(1)Speaks with difficulty in an unsatisfactory presentation. 

Content:  Ideas and 
Organization of 
Oral Presentation 
 Focused 
 Suitable for 

audience and 
purpose 

 Effective 
introduction 
(hook) 

 Content is well 
arranged and 
well developed 

 Effective 
Conclusion 
Presentation is 
focused 

Ideas (Select Performance Level) 
(5)well-focused, insightful, original, interesting 
(4)focused, thoughtful, clear 
(3)adequate focus and clear 
(2)vague focus and limited but discernible support 
(1)confused focus and irrelevant or inappropriate content 
 
Text Organization and Development (Select Performance Level)  
(5)well organized and developed. 
(4)clear and logically organized and developed  
(3)adequate organized but formulaic or repetitive. 
(2)unclear or inconsistently organized and inadequately developed. 
(1)confused organization and ideas not developed. 
 

Processes:  
Speaking Skills 
and Strategies 
Used to Create and 
Present 
 Planning and 

preparation 
 Practicing or 

rehearsing 
 Presentation 

and delivery 
(attention, voice, 
expression, 
pacing, and 
appearance,) 

Planning and Preparation 
Rating Scale:  5  4   3   2  1 
Practice and Rehearsal: 
Rating Scale:  5  4  3  2  1 
Presentation and Delivery: 
Attention (Presentation held audience’s attention) 
Rating Scale:  5  4  3  2  1 
Voice (Voice was audible, clear, and relaxed.) 
Rating Scale:  5  4  3  2  1 
Expression (Expression was congruent with subject matter and purpose.  It was 
varied for emphasis) 
Rating Scale:  5  4  3  2  1 
Pacing (Pacing was appropriate and effective.) 
Rating Scale:  5  4  3  2  1 
Appearance (Posture and appearance were appropriate—confident attitude, 
suitable gestures, eye contact, and correct use of notes, props, and A-V.) 
Rating Scale:  5  4  3  2  1 
Comments: 
 
 
 

 

APPENDIX W        Summary of Speaking Assessments and Evaluations 
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 Language 
 Suitable for 

audience, 
purpose and 
situation 

 Fluent and 
Correct 
sentences 

 Clear and 
suitable word 
choice 

 Mechanics do 
not impede 
understanding 
and enjoyment  

 

Intent and Style 
Uses language appropriate for the intended audience and purpose 
Rating Scale:  5  4  3   2  1  
Uses a register and tone appropriate to purpose 
Rating Scale:  5  4  3  2  1 
Sentence Fluency 
Uses clear and correct sentence structure (i.e., each sentence makes sense) 
Rating Scale:  5  4  3  2  1 
Uses sentences that vary in length and are structurally correct. 
Rating Scale:  5  4  3  2  1 
Word Choice 
Uses appropriate word choices (e.g., precise, clear, well-chosen, colourful) 
Rating Scale:  5  4  3  2  1 

Speaking 
Assessment and 
Evaluation Task 
Scores 

Task 
1 
 
 
 

Task 
2 

Task 
3 

Task 
4 

Task 
5 

Task 
6 

Task 
7 

Task 
8 

Task 
9 

Task 
10 

Reflection on 
Speaking 
Behaviours 

Reflects on speaking behaviours and strategies (Check appropriate boxes): 
 Uses talk to learn and to communicate. 
 Can talk about strengths and set learning goals 
 Can explain what to do when presenting orally 
 Can talk about strategies for improvement. 

Anecdotal 
Comments and 
Consideration of 
Other Factors (e.g., 
preferences, 
habits, attitudes, 
confidence, 
involvement, time 
management, 
responsibility) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

COMMENTS AND OBSERVATIONS 

Used with permission of Saskatchewan Learning 
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APPENDIX W        Summary of Representing Assessments and Evaluations 

Student’s Name:                                                           Date: 
Task(s): 
Prompt(s): 
Format(s 

Developmental Level:  (1)Emerging Phase, (2)Early Developing Phase, (3)Developing Phase, (        
4)Extending Phase, (5)Specialized Phase: 

Overall 
Assessment and 
Evaluation of a 
Visual 
Communication 
(Representing) 

Overall (Select Performance Level) 
(5)Represents and communicates confidently and with effect in insightful, clear, 

and original visual or multimedia presentation. 
(4)Represents with ease in a thoughtful and clear visual or multimedia 

presentation. 
(3)Represents with relative ease in a straightforward and clear visual or multimedia 

presentation. 
(2)Represents with difficulty in a limited or over-generalized visual or multimedia 

presentation. 
(1)Represents with difficulty in a minimal, unclear, disorganized or unsatisfactory 

visual or multimedia presentation. 
 

Content:  Ideas and 
Organization of a 
Visual Presentation 
 Suitable for 

presentation 
 Content is well 

arranged and 
well appropriate 
to purpose and 
audience 

 Overall design 
and visual 
elements (i.e., 
graphics, 
illustrations, 
diagrams, 
charts, spacing, 
colour, lettering) 
are focused, 
consistent with 
purpose 

Ideas (Select Performance Level) 
(5)well-focused, insightful, original, interesting 
(4)focused, thoughtful, clear 
(3)adequate focus and clear 
(2)vague focus and limited but discernible support 
(1)confused focus and irrelevant or inappropriate content 
 
Text Organization and Development (Select Performance Level)  
(5)well organized and developed. 
(4)clearly and logically organized and developed  
(3)adequately organized but formulaic or repetitive. 
(2)unclearly or inconsistently organized and inadequately developed. 
(1)confusing organization and ideas not developed. 
 
 

Process:  
Representing Skills 
and Strategies 
Used to Create and 
Present 
 Strategies 
 Preparation 
 Presentation 

Strategies:  Can explain what to do when planning and presenting a visual or 
multimedia presentation. 
Rating Scale:  5  4  3   2  1 
Preparation:  Student used appropriate planning, preparation, and rehearsal 
strategies 
Rating Scale:  5  4  3  2  1 
Presentation: 
Attention:  Presentation holds audience’s attention 
Rating Scale:  5  4  3  2  1  
Appearance:  Appropriate and effective use of elements and techniques in print, 
visual or multimedia texts 
Rating Scale:  5  4  3  2  1 
Observations: 
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Language and 
Technique 
 Suitable for 

audience, 
purpose, 
medium, and 
situation 

Style:  Uses language and techniques appropriate for the intended audience and 
purpose 
Rating Scale:  5  4  3  2  1 
Uses a register and tone and visuals appropriate to purpose 
Rating Scale:  5  4  3  2  1 
Sentence Fluency 
Uses clear sentence structure (i.e., each sentence makes sense) 
Rating Scale:  5  4  3  2  1 
Uses sentences that vary in length and are well crafted 
Rating Scale:  5  4  3  2  1 
Word Choice 
Uses appropriate word choices (e.g., precise, colourful) 
Rating Scale:  5   4  3  2  1  
Mechanics 
Spells words correctly 
Rating Scale:  5  4  3  2  1  
Uses consistent and proper punctuation 
Rating Scale:  5   4  3  2  1 
Uses consistent and proper capitalization 
Rating Scale:  5  4  3  2  1 
Uses legible print, handwriting, or appropriate fonts and formatting 
Rating Scale:  5   4  3   2  1 
Demonstrates concern for overall appearance and neatness 
Rating Scale:  5   4  3   2  1 

Representing 
Assessment and 
Evaluation Task 
Score(s) 

Task 
1 

Task 
2 

Task 
3 

Task 
4 

Task 
5 

Task 
6 

Task 
7 

Task 
8 

Task 
9 

Task 
10 
 
 
 

Reflections on 
Representing 
Behaviours 

Reflects on reading behaviours and strategies (Check Appropriate Boxes):  
 Can talk about strengths and learning targets. 
 Can explain what to do when representing. 
 Can talk about strategies for improvement. 

Anecdotal 
Comments and 
Consideration of 
Other Factors (e.g., 
preferences, 
habits, attitudes, 
confidence, 
involvement, time 
management, 
responsibility) 
 
 
 
 
 
 
 
 

COMMENTS AND OBSERVATIONS 

Used with permission of Saskatchewan Learning 
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APPENDIX X 

Criteria for Delivery Style in Group Presentations 
(Saskatchewan Education: Listening Assessment Rubrics, 1991) 

 

Level 4 – Exciting, Sophisticated 
 Poise – relaxed, self-confident, self-composed 

 Voice – fluctuation in volume and inflection helps maintain audience 

interest and emphasize key points 

 Pacing – effective use of pause gibing sense of drama; length of 

presentation matches allotted time 

 Awareness of Audience – excellent suitability of speech content and 

delivery to the audience’s knowledge interest and need 

 Body Language – natural movement and descriptive gestures display 

energy, create mood, and help audience visualize 

  

Level 3 – Smooth, Polished 
 Poise – quick recovery from moments of occasional tension 

 Voice – uses variation of tone, volume, and inflection 

 Pacing – pattern of delivery successful; length matches allotted time 

 Awareness of Audience – good suitability of speech content and 

delivery to audience knowledge, interest and need; may use humour 

 Body Language – movement and gestures generally enhance delivery 

 

Level 2 – Competent, Adequate 
 Poise – attempts to maintain self-composure 

 Voice – includes some variation of tone, volume and inflection 

 Pacing – pattern of delivery generally successful; slight mismatch 

between length and allotted time 

 Awareness of Audience – message reflects limited awareness of 

audience; may refer to common interests and experiences 

 Body Language – uses appropriate but minimal or slightly 

exaggerated body language 

 

Level 1 – Unenthusiastic, Inconsistent 
 Poise – minimal self-composure; or may demonstrate indifference 

 Voice – uneven volume with little or no inflection and/or 

monotonous tone 

 Pacing – uneven or inappropriate patterns of delivery; length does 

not match allotted time 

 Awareness of Audience – message reflects little awareness of 

audience; occasionally off-target 

 Body Language – insufficient movement and/or awkward gestures 

may impede effectiveness of presentation 

(Used with permission of Saskatchewan Learning) 
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NOTES: 
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What is it? 

Using effective questioning is like using a toolbox which contains 

different levels and compartments that teacher can access to facilitate 

higher levels of student learning and inquiry. 

 

 

Why use it? 

 

Effective questioning challenges students to achieve higher levels of 

learning. The cognitive and affective domains of students are 

challenged benefiting them in the following ways: 

 

 

COGNITIVE 

 

AFFECTIVE 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Arouses curiosity and 

mental activity 

Stimulates curiosity 

Encourages 

understanding & 

respect 

Help student feel good 

about themselves 

Evaluates knowledge 

Stimulates independent 

learning 

Stimulates & directs 

thinking & problem-

solving 

Keeps student 

interested 

Provokes discussion 

Challenges students 

Effective questioning 

facilitates higher 

levels of student 

learning. 

Effective questions 

challenge students to 

achieve higher levels 

of learning. 

EFFECTIVE QUESTIONING  
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How to use it. 

Steps to Higher Levels of Learning 

 

Student Learning 

Targets 

Levels of Effective 

Questioning 

Teacher 

Questioning Verb 

 

 

From criteria, make 

judgments, detect 

fallacies, evaluate 

 

 

 

 

 

EVALUATION 

Can the student do 

something new and 

different with the 

information? 

– draw conclusions… 

– what errors… 

– what 

inconsistencies. 

– defend… 

– judge… 

– evaluate… 

– compare… 

Produce a new 

communication not 

clearly evident before 

(requires originality of 

creativity) 

 

 

SYNTHESIS 

Can the student 

connect the information 

to something else? 

– propose alternative.. 

– devise… 

– how else would you. 

– construct… 

– compare… 

– show relationship… 

 
Identify components, 

how they are related and 

arranged; distinguish 

fact from fiction, 

relevant from irrelevant 

 

 

 

ANALYSIS 

Can the student pick 

out key elements in the 

information? 

– what motive(s)… 

– what relationship… 

– identify the main 

idea or theme… 

– analyze… 

– distinguish… 

– examine… 

 
Change the information 

to a more meaningful 

parallel form; 

paraphrase, interpret, 

infer, imply, extrapolate 

when told to do so 

(lowest level of 

understanding) 

 

 

 

COMPREHENSION 

Can the students tell 

about the information 

in their own words? 

– why… 

– how… 

– state in you words… 

– condense… 

– show or demonstrate 

– paraphrase… 

– re-tell… 

– interpret… 

– summarize… 

State terms, specific 

facts, definitions, 

categories, ways of 

doing things,… (No 

evidence of 

understanding is 

required. Learner 

“boomerangs” back 

information.) 

 

 

KNOWLEDGE 

Do the students know 

the information? 

– what… 

– where… 

– when… 

– who… 

– define… 

– outline… 

– state… 

– list… 

– describe… 

 

Each higher level of 

learning opportunity is 

presented by the 

language used in the 

teacher’s question. 
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Examples of Effective Questioning 

 

Example Topic: Canada’s Population 

Steps to Higher Levels of Learning 

 

 

Evaluation 
Based on the comparison, what conclusions would 

you make? 

 

Synthesis 

 

Compare the population of the western provinces 

to the rest of Canada. 

 

Analysis 

 

What are the relationships among the populations 

of the western provinces? 

 

Application Explain how you would use this graph. 

 

Comprehension 
Use a graph to show each of these provincial 

populations. 

 

Knowledge 
What is the population of each of the western 

provinces in Canada? 

 

When is effective questioning used? 

The use of effective questioning is on-going in all learning situations 

in the learning environment. 

 

 

Tips on Effective Questioning. 
 

 Consider the needs of your students. 

 Plan for questioning. 

 Facilitate expansion of student responses. 

 Ask questions for which teacher do not know the answers. 

 

 

Tips on how to get started. 

Effective questions 

are appropriate in all 

learning situations.  
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Evaluate 

   

Apply 

 

  

Comprehension 

  

 

Knowledge 

   

 

1. Knowledge – know the levels of effective questioning. 

2. Comprehension – Understand the purpose for using each level of 

effective questioning. 

3. Apply – Deliberately plan and use the various levels of effective 

questioning in lesson planning. 

4. Evaluate – Consciously reflect on your question asking skills. 

 

PRACTISE/MODEL EFFECTIVE LISTENING 

Do I… 
Use with much 

awareness… 

Use with little 

awareness… 

Listen with my eyes and body? 

 

  

Listen carefully to students’ answers 

and comments? 

  

Allow the student to finish answer? 

 

  

Provide suitable wait-time for a 

response? 

  

Focus my attention on the speaker? 

 

  

Paraphrase? 

 

  

WHAT IS MY QUESTION-ASKING QUOTIENT AS A TEACHER? 

 

Effective listening is 

and integral part of 

effective questioning.  
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Do I… 
Use with much 

awareness… 

Use with little 

awareness… 

Create a climate that makes it easy for 

student to answer and ask questions? 
  

Use questions for a variety of purposes?   

Plan for questioning?   

Ask a variety of level of questions to 

assess learning and develop 

understanding? 

  

Ask questions that encourage creative 

thinking? 
  

Ask questions that help students feel 

good about themselves? 
  

Ask clarifying questions that encourage 

student to expand on their answers to 

previous questions? 

  

Put questions together in sequences to 

help students move from one idea to 

another? (see steps on higher learning) 

  

Respect cultural differences when asking 

questions? 
  

Ask equal numbers of questions of 

female and male, low and high-achieving 

students? 

  

Ask questions of individual students and 

small groups as well as the whole class? 
  

Encourage students to ask each other 

questions? 
  

Try to make every question I ask an 

effective question? 
  

Handle incorrect answers in ways that 

promote further learning and is 

respectful? 

  

Allow enough wait-time after each 

question? After each response? 
  

Regularly evaluate my students’ ability 

to answer and ask questions? 
  

Regularly evaluate my questioning 

effectiveness? 
  

PITFALLS OF QUESTIONING 

 

1. Incomplete, Vague, Ambiguous 

“How 

effective are 

the questions 

I ask?” 
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o Lack of adequate information 

o e.g., what about pollution? 

2. Auxiliary Verbs (are, is, was, have) 

o “yes” “no” response 

o does all communication have to be spoken? 

3. Rhetorical Questions 

o do not call for verbal response 

o wasn’t that a good idea? 

4. Run-on, Interrupted 

o word sequence interrupted by additional information. 

5. Habitually Rephrasing Questions 

o intent of question changed through rephrasing 

6. Cue, Clue, Guessing 

o cues student to response 

o e.g., Columbus sailed in 14__? 

7. Multiple 

o several questions asked at once 

8. Pace and Pause 

o short answer 

o little or no time to formulate answer 

 

Bibliography: 
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What is it? 

 

Portfolio assessment is a strategy for assessing student work that 

focuses on a student’s developing skills rather than on a student’s 

performance on a specific occasion.  

 

Portfolios are systematic and purposeful collections of student work. 

Portfolios can be either comprehensive or showcase.  

 

 Comprehensive portfolios contain all a student’s work for that 

term, semester or year.  Evaluation of assignments in a 

comprehensive portfolio is formative, that is, its main purpose is 

to improve learning. 

 

 A showcase portfolio contains the work that will be used for a 

summative evaluation at the end of a reporting period.  It is used 

to report progress on curriculum objectives to parents, students 

and other educators. 

 

Why use them? 

 

As with any assessment tool, there is a two-fold purpose for creating 

portfolios. 

 

 Formative portfolios are created to track a student's progress 

and/or areas of difficulty.  Individualized programming is 

facilitated by the portfolio.  A formative portfolio is a work in 

progress and provides daily information to the student, the 

teacher, and the parents. 

 

 Summative portfolios are showcases for assessment and 

celebration of the student's achievements.  In an elementary 

setting, a portfolio generally supports the grades a student 

achieves but in itself does not receive a mark.  However, in a 

secondary school setting, portfolios can represent the student’s 

total work for a specific subject area and as such will receive a 

mark. Portfolios present the student's best work and offer the 

ASSESSMENT PORTFOLIOS 

Portfolios focus on 

development skills. 

Portfolios present 

the student’s best 

work over a specific 

time. 
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student, teacher and parent a wrap-up of the student's 

achievements over a designated period of time. These results can 

be presented by the student, and celebrated by all, in a three-way 

conference or at a more public portfolio fair. 

 

A portfolio is used so that: 

 

 a student can benefit by being evaluated on skills that have been 

mastered, rather than on skills that are still being practiced; 

 

 a student can be evaluated on process as well as product; 

 

 students can see their own growth; 

 

 students can develop self-reflection skills; 

 

 students can develop a sense of ownership for their work; 

 

 students can feel empowered; 

 

 students can receive feedback on their work and learn from it; 

and, 

 

 student’s individual needs and abilities can be taken into account.  

Who benefits? 

 The Student comes to understand that the finished product is a 

result of deliberate work and practice.  Students share in the 

responsibility of evaluating their own work.  The contents chosen 

to be in the showcase portfolio are in the student's control; and 

therefore, success is seen as a direct result of intention and effort.  

They have the opportunity to have their best work evaluated. 

 The Teacher can develop curriculum and revise teaching 

strategies to meet the particular needs of the student.  Student 

strengths can be reinforced and weaknesses can be readily spotted 

and targeted for additional assistance.  Conferencing with the 

student allows the teacher to gain insight into strategies which 

impact the student in the most positive manner. They come to 

know whether students truly understand the skills being taught. 

 The Parent can see tangible evidence of their child's progress.  As 

well, when presented with the rubrics for portfolio requirements, 

parents are better able to understand teacher expectations. They 

see the quality of work of which their children are capable and see 

for themselves the skills that are being taught. 

Everybody benefits 

when portfolios are 

used in assessment! 
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 Administrators benefit from a high level of accountability. 

 

How to get started for elementary school teachers: 

 

 Decide the scope of the portfolio.  Determine the subject area, the 

specific time period and the number of items to be included.  

Portfolios lend themselves to every subject including 

Mathematics. Some subject areas in which portfolios are often 

created include are Written Language Arts, Visual Arts, Social 

Studies, Career Guidance, and Health.  (Note to the teacher: 

consider a portfolio with a combination of subjects). 

 Develop criteria for each required item.  Criteria should be clear 

and descriptive, leaving no doubt in the student's or parent's minds 

regarding teacher expectations. 

 Present the concept to your students.  Most students will be 

enthusiastic about having to make important decisions regarding 

their own evaluation.  Give specific information regarding the 

scope and evaluation of the portfolio. 

 Engage parental support. 

 Schedule class time for portfolio assessment and reflection by 

students.  Encourage students to express doubts or concerns about 

items in their portfolio.  Self-check, peer critique and student-

teacher or student-parent conferencing are all opportunities for 

growth and improvement. 

 Decide on the time, method and process of evaluation.  Determine 

how and when portfolios will receive summative evaluations. 

 

 

 

 

Questions to guide students: 

 

 

Formative Portfolio 

 

Summative Portfolio 

Portfolios can be used in 

various subject areas or in 

a combination of them. 

"Involving parents in the 
assessment process also 
provides opportunities for 
communication and sharing 
about the learning process 
and makes them real 
partners in their 
children's education.” (De 
Fina, 1992, p. 27). 
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Formative Portfolio 

 

Summative Portfolio 

 

Have I identified a specific subject 

area? 

Who will see my portfolio and 

advise me about its contents? 

What kinds of items will I include 

in  my portfolio? 

How will I differentiate between 

works in progress and completed 

works? 

Does the work I choose to place in 

my Summative Portfolio match the 

criteria set by my teacher? 

    How will I log my progress? 

 

Does my portfolio contain 

all the required items? 

Did I choose my best 

works? 

What am I most proud of in 

my portfolio? 

In what areas can I improve 

my work the next time? 

Who will see my portfolio? 

How will I present my 

portfolio? 

 

 

 

 

Teacher Checklist: 

 

 Did I delineate the contents of the portfolio? 

 Did I develop clear criteria for each item? Did I involve my 

students in the development of their portfolios? 

 Did I engage parents in the process? 

 Have I scheduled time for students to reflect, sort and improve 

their works? 

 Have I provided the materials necessary for students to organize 

and manage their work? 

 Have I set deadlines for completion of assignments and 

portfolios? 

 Have I scheduled teacher-student and teacher-student=parent 

conferences? 

How is it used in a secondary level setting? 

 

? 

? 
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 At the beginning of the semester, the teacher must decide what 

assignments from the comprehensive portfolio will be included in 

the summative showcase portfolio.   

o In a language arts class, the teacher might want to see two 

personal responses, two pieces of creative writing, and two 

pieces of formal writing.  

o In a math class, the requirements might be two excerpts from a 

math journal, two solutions to problems that show originality, 

and two drafts and revisions of a complex problem. 

 During the semester, students will complete their work just as they 

always do.  The teacher may choose to place a grade on these 

assignments or could use a rubric.  Suggestions for improvement 

should be made.  Students should be given the opportunity to 

improve their work if they wish by re-doing an assignment, which 

would not have to be graded a second time, but which could be 

used for the showcase portfolio.  The teacher does not need to 

formally tabulate all the individual marks accumulated during the 

semester. 

 When the evaluation period is reached, the teacher can choose the 

pieces for the showcase portfolio in consultation with the student, 

can allow the student to choose pieces alone, or can make the 

decision him or herself.  This decision would probably depend on 

the age and ability of the student, plus the familiarity of the 

student with this form of evaluation. 

 The evaluation of the portfolio could be done using a rubric or a 

scale that considers content, skills and process. 

When is it used or not used? 

 Portfolios can be used for evaluation at any time and with any 

students.   

 Portfolios can be used for a single assignment or unit, or for an 

entire semester.   

 Portfolios can be used for students on a regular, adapted or 

modified course.  

 They can also be used if students are taking a final exam set by 

the classroom teacher, or if students are sitting a departmental 

exam. 

Teacher Preparation Checklist. 

 
  

 

Portfolio 

expectations vary 

with the grade level 

of the student. 
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I will use portfolio assessment for one unit. 

 

 

I will use portfolio assessment for the entire course. 

 

  

 

I will choose assignments for summative evaluation together 

with the student. 

 

  

 

I will allow the student to choose assignments for summative 

evaluation. 

 

  

 

I will choose assignments for summative evaluation myself, 

based on pre-developed criteria. 

 

  

 

I will include the following assignments in the summative 

portfolio. 

 

  

 

Classroom Management Tips: 

 

 Material could be kept in designated folders, scrapbooks or 

binders. 

 Bankers boxes are ideal for storage of student file folders.  

Hanging folders are great organizers.  Use one box per five or six 

students. 

 Provide portfolio review and assessment time for students during 

the day.  Students need to spend time sorting and upgrading their 

work on an ongoing basis. Decide whether you will do this on a 

weekly basis, on a monthly basis, or just prior to the evaluation 

period. 

 Determine the criteria for selection. This could be a specific 

number of pieces, the student’s best pieces, or the student’s 

favourite pieces. 

 Decide whether you will evaluate individual pieces prior to 

selection, evaluate the portfolio each evaluation period, evaluate 

when complete, or not evaluate and just use as a showcase of 

Portfolio assessment 

requires organization. 
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student work. Also, decide who will choose and/or evaluate the 

pieces: the student, the teacher, or both together. 

 If in a secondary setting, determine the criteria for evaluation. 

Consider process, presentation, quality of work, growth, 

expectations fulfilled, creativity, or a combination of these. 

 

Sample Portfolio To showcase a student's work at a student-led 

conference or a Portfolio Fair 

9 ¼ "                                9 ¼ "                         9 ¼ "                        

 

 

 

 

 

 

- - - - - - - - -  

6 ½ " 

 

 

 

 

 

 

           fold 

- - - - - - - - - -  

 

 

 

 

 

 

- - - - - - - - -  

                       Bristle board 

 

Inside view 

+A. 

 

 

 

    (pockets) 

B. C. 

 

 

 

  

 

 

 

 

 

Back View 
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Sample Instructions to Senior Students 

“This semester, you will be evaluated using a portfolio.  At the end of 

each reporting period, you will be required to hand in your portfolio 

containing specific assignments on which you have worked during the 

semester.  All of your assignments, including writing drafts, must be 

kept in your daily binder.  I will mark these as I usually do with a 

number grade and suggestions for improvement.  You may re-do any 

assignment with which you are unhappy.” 

 

 

 

 

 

 

 

 

Student Self-Evaluation Prompts for Writing Assignments 

 

 

 

 

 

 

 

 

 

 

 

 

        Student's Name 

 

 

 

This Portfolio contains: 

Samples of my best 

 

A.    1) Poetry 

Story response 

Paragraph 

 

B.     1) Map of Saskatchewan 

Paragraph describing a City in 

Saskatchewan 

Graph showing Saskatchewan 

natural resources 

 

C.    1)   Illustration of a 

feature of Saskatchewan 
Tourism brochure 

Advertisement for tourism 

Saskatchewan to be posted in a 

foreign country. 
 

 “All the work 

you do 

throughout 

the year is 

important.” 
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I like this piece because it shows that I can ……. 

 

I am proud of this piece because….. 

 

If I was to do one piece over again, it would be …….. because……. 

 

I had some difficulty with ……. because…… 

 

Student Self-Evaluation Checklist 

 

 

Have I included all the required assignments? 

 

  

 

Did I choose my best examples of these assignments? 

 

  

 

Have I done my best work? 

 

  

 

Did I take the suggestions of my teacher and my peers under 

consideration? 

 

  

 

Have I followed time line requirements? 

 

  

 

Have I checked the evaluation rubric? 

 

  

 

 

 

 

 

The Adaptive Dimension 

Portfolio assessment is very easy to adapt for individual student 

needs.  A teacher can adapt the number of assignments needed for the 

whole semester, and/or for the showcase portfolio.  A teacher can also 

alter the specifics of individual assignments required in order to 

Portfolio assessment 

and evaluation can be 

adapted to individual 

student needs. 



92          Assessment Strategies 

 

 

 

Saskatchewan Learning – Region 3 

emphasize student strengths.  The evaluation of the portfolio can also 

be adapted as discussed at the beginning of this document.  

 

The Math Portfolio 

Items that can be included in a math portfolio (not conclusive): 

 

 a solution to a problem that shows originality and unusual 

procedures 

 

 a report of a group project with comments about the individual’s 

contribution 

 

 work from another subject area that relates to math 

 

 a problem made up by the student 

 

 art  work done by the student such as string designs, coordinate 

pictures, and scale drawings and maps 

 

 excerpts from a daily math journal 

 

 draft, revised and final versions of student work on a complex 

problem 

 

 a letter from the student explaining the contents of the portfolio 

 

 a mathematical autobiography 

 

 a photo or sketch of the student working with manipulatives 

 

 a paper showing the student’s explanation of corrections of errors 

 

 students’ views of themselves as mathematicians—interviews of 

each other 
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EVALUATION RUBRIC           WRITING  PORTFOLIOS 

 

Criteria 4 3 2 1 

 

C
o
n

te
n

t 

Ideas are focused and 

clearly communicated. 

Ideas are also very well 

developed and carefully 

explained. Each genre is 

clearly identifiable. 

 

Ideas are clearly 

identifiable. Ideas are 

also adequately 

developed and 

explained. Most 

genres are  

identifiable. 

Ideas are not 

clearly identified. 

Ideas are also not 

fully developed in 

more than one 

writing piece. 

Different writing 

genres are not 

clearly identifiable. 

This student has 

either not 

understood the 

assignments, or has 

not clearly 

identified ideas.  

The different 

writing genres are 

not clearly 

identified.  

 

P
ro

ce
ss

 

This student was fully 

involved in the portfolio 

process and all steps 

were executed exactly.  

All writing assignments 

were completed exactly 

as instructed and all due 

dates were reached.  

 

This student made an 

excellent attempt at 

the portfolio process. 

Occasional  writing 

assignments were 

incomplete or not 

handed in by the due 

dates. 

This student made 

a good attempt to 

follow the portfolio 

process.  Most 

writing 

assignments were 

completed and 

most assignments 

were handed in by 

the due date. 

This student either 

did not understand 

the process, or did 

not follow the 

portfolio process. 

Several writing 

assignments either 

were not attempted 

or were not 

completed on time. 

 

S
ty

le
 /

 
M

ec
h

a
n

ic
s 

The writer’s voice is 

clearly evident.  The 

writer shows an excellent 

choice of language and 

care in usage. 

An emerging writer’s 

voice is evident, but 

is not yet consistent. 

Good language usage 

is evident and only 

minor errors are 

present. 

 

This writer is 

struggling with the 

concept of voice.  

Language usage 

and vocabulary are 

limited.  Several 

errors. 

No personal voice 

is distinguishable.  

Vocabulary is 

limited and 

elementary.  Many 

errors are evident. 
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PORTFOLIO RUBRIC 

 

 

 

 

 

 

 

 

 

Criteria 4 3 2 1 

C
o

n
te

n
ts

 
 

The contents of 

this portfolio 

indicate an 

excellent 

understanding of 

the course 

material. 

Originality is 

evident in all 

assignments. 

 

 

The contents of 

this portfolio 

indicate a good 

understanding of 

the course 

material. 

Originality is 

evident in most 

assignments. 

 

The contents of 

this portfolio 

indicate a basic 

understanding of 

the course 

material.  

Originality is 

evident in some 

assignments. 

 

The contents of 

this portfolio do 

not indicate an 

understanding of 

course material.  

Originality is 

limited. 

C
o

m
p

le
te

n
es

s  

The required 

assignments have 

all been fully 

completed. 

 

The required 

assignments are 

mostly 

completed. 

 

Several of the 

required 

assignments are 

either incomplete 

or missing. 

 

 

Many of the 

required 

assignments are 

either incomplete 

or missing. 

P
re

se
n

ta
ti

o
n

 

 

This portfolio is 

outstanding. The 

visual appeal of 

the portfolio has 

clearly been  

considered and 

not left to chance. 

The assignments 

are well 

organized and 

itemized. 

 

 

This portfolio is 

very good. The 

visual appeal of 

the portfolio is 

apparent, but not 

outstanding. The 

assignments are 

organized and 

itemized. 

 

This portfolio is 

acceptable. The 

visual appeal of 

the portfolio 

appears 

haphazard. The 

assignments need 

more 

organization and 

itemization. 

 

This portfolio is 

unacceptable. 

The visual appeal 

of the portfolio 

appears not to 

have been 

considered. The 

assignments need 

to be organized 

and itemized. 
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                        NOVEL PORTFOLIO 

 

       TO KILL A MOCKINGBIRD 

 

1. Personal response to the novel as a whole. (200 words minimum) 

 

2. Character study of one major character. 

 

3. Illustration – could be a map of the setting, any drawing that is 

appropriate, a collage based on the novel etc. 

 

4. Research into a background area related to the novel such as: 

 Slavery 

 The American Civil War 

 Autobiography of Thomas Jefferson or George Washington 

 Autobiography of Harper Lee (author) 

 Racism 

 Status of women during this period (1930s) 

 Fashion and lifestyle during this period 

 Any area of the legal system 

 Any other relevant topic—check with me first 

 

 Must include a bibliography 

 

5. A discussion of one of the main themes of the novel. ( 200 words 

minimum) 

 

6. Two pieces of creative writing that relate to the novel. 

 

7. Your personal opinion of this novel and this assignment. 

 

8. Self-evaluation. 

 

9. Creative cover page. 

 

10. Content page. 

 

 

 

All assignments must be typed or written neatly with no obvious 

errors.  As usual, ask a peer editor for assistance. 
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READING AND WRITING PORTFOLIOS 

 

Reading Portfolios: 

 reading logs 

 book responses 

 list of books read 

 assignments on books 

 reading journal 

 discussion of favourite books/authors 

 list of required reading 

 etc. 

 

Writing Portfolios: 

 required number of pieces 

 rough drafts and revisions 

 examples of pre-writing activities  

 writing journal 

 specific writing assignments 

 personal reflections 

 etc. 

 

Management: 

 status of class records 

 individual conferences 

 

Advantages: 

 easily adapted 

 requires higher order thinking skills 
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ARTS EDUCATION PORTFOLIO ASSIGNMENT 

Your portfolio must contain: 

 

1. A creative cover page including: 

An illustration or design 

A title 

Your name 

 

2. A content page. 

 

3. A written statement of your own feelings about art. 

 

4. An entry about the class trip to the art galleries in Regina. 

 

5. Research on the life and work or one artist, including at least one 

visual which can be a copy of one of the artist's works, a picture of 

the artist, a photocopy of one of the artist's works, a visual 

response to the artist's work. 

 

6. A response to at least four visuals using the correct criticism 

language.  These visuals can be photographs, paintings, or 

designs.   

 

7.  A minimum of two pieces of your own art work. 

 

8. A picture of an unusual or effective piece of architecture with a 

response using the correct language. 

 

9. A professional review of an art show or a piece of art. 

 

10. A collage on the topic of "art as you see it". 

 

11. A written summary of the process you went through while 

assembling this portfolio, including a self-evaluation. 

 

Appearance of portfolio: 

 No errors—workshop and edit all writing. 

 Attractive and professional. 

 Typed or written neatly. 

 All assignments completed. 
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Helpful Websites:  
 

http://www.pgcps.org/~elc/portfolio.html 

http://www.etni.org.il/ministry/portfolio/default.html  

http://www.sdcoe.K12.ca.us/notes/5/portfolio.html  

http://www.ed.gov/pubs/OR/ConsumerGuides/classuse.html  

http://ag.arizona.edu/fcr/fs/cyfar/Portfo%7E3.htm 

 

 

http://www.etni.org.il/ministry/portfolio/default.html
http://www.sdcoe.k12.ca.us/notes/5/portfolio.html
http://www.ed.gov/pubs/OR/ConsumerGuides/classuse.html
http://ag.arizona.edu/fcr/fs/cyfar/Portfo~3.htm
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What are they? 

 

This category includes those assessment techniques that are used in 

situations structured to allow a student to demonstrate what they 

know. Test and quizzes have traditionally been seen as an important 

part of a teacher’s repertoire of assessment techniques. 

 

Why Use Them? 

 

 Planning for instruction. Tests may be are given during the 

formative, developmental, or teachable period when the student is 

in the process of mastering an objective. These tests are used to 

determine what remediation is needed for a student to master the 

content, skill, or objective. 

 

 Recording progress. Tests or quizzes are given at the end of a 

unit when you want to sum up what the student has learned to 

determine a grade. 

 

 

Criteria of a good test: 

 

 How valid is it?   Validity is the extent to which the device 

measures what it is supposed to measure. 

 

 How reliable is it?   A test is reliable if it can be trusted to give the 

same results when repeated or when different forms are used. 

 

 How unbiased is it?   A test is unbiased when the personality of 

the scorer does not affect the scoring of the test. 

 

 How usable is it?   Everything being equal, one should avoid tests 

that don’t match the time frame, tests that are too hard to 

administer and test that are too difficult to score. 

 

 

 

TESTS AND QUIZZES 

? 

Good tests are valid, 

reliable, unbiased and 

usable. 

Tests and quizzes are 

the most commonly 

used  assessment 

strategies. 
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Making Quality Tests   

Checklist for creating the Test 

 Does the test item measure an important learning outcome? 

 Is each item type appropriate for the particular learning outcome 

to be measured? 

 Does each item present a clearly formulated task? 

 Is the item stated in simple, clear language? 

 Is the item free of extraneous clues? 

 Is the difficulty of the item appropriate for the students who are to 

be tested? 

 Is each test item independent and are the items, as a group, free 

from overlap? 

 Do the items to be included in the test provide adequate coverage 

of the questioning? 

 Are your test items free of gender, socio-economic class, and 

racial bias? 

 

Checklist about giving the Test 

 Have I avoided scheduling the test at inappropriate times? 

 Have the students been informed about: 

o the date of the test? 

o what is to be covered by the test? 

o the length of the test? 

o kinds of questions to be used (for example, objective or 

essay-style, or both, or open book)? 

 Have the students been taught how to answer the type of question 

to be used on the test? 

 Have the students been taught how to deal with key directing 

words and phrases in questions, such as compare, identify, state 

the importance of? 

 Have I considered appropriate adaptations for students with 

exceptionalities? 

 Have I informed the students of the materials, instruments or 

printed matter they need to bring with them to the test? 

? 

? 

The quality of the   

process of planning, 

creating and 

administering a test 

affects student 

achievement on it. 
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Objective Items 

 

 

1. True and False Items 

What are they? 

True/false items require students to indicate whether a given 

statement is true or false. 

 

When are they used? 

True/false items are used mainly to assess student knowledge of 

content. True/false items are best used in conjunction with other types 

of items so that students have the opportunity to respond to a variety 

of testing formats. 

 

Guidelines for Use  

 Make a list of the ideas you wish to include in the true/false items. 

 Arrange for more false items than true ones. 

 Arrange for at least some false items to look correct. This type of 

item is to be distinguished from a “trick” question. A trick 

question fools both the students who know the answer and 

students who do not. 

 Use language that is simple and clear. 

 Check that the item is grammatically correct and unambiguous. 

 Check that only one idea is contained in each item. 

 Check that negatives are used sparingly, if at all. 

 

2. Matching Items 

What are they? 

Matching item questions consist of a set of problems or questions 

(known as “premises“), aligned in one column, and a set of possible 

responses aligned in another column. 

 

Objective test items 

are included in true 

and false, matching, 

multiple choice and  

short answer tests. 

True and false tests 

focus on content 

knowledge. 

Matching items 

usually test recall of 

facts. 
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When are they used? 

Matching item questions are most commonly used to test the recall of 

factual information. Matching items are most effective when used in 

conjunction with other types of items. 

 

Guidelines for Use 

 

 Develop groups of facts that you wish to include. 

 Develop parallel lists of “premises” and “responses” for the facts 

in the group. 

 Make sure the directions are clear and provide all the information 

necessary. 

 Keep list of premises and responses manageable. 

 Arrange list items arbitrarily. 

 Make sure that the material in each matching exercise is 

homogeneous in nature. 

 Ensure that the entire matching question is included on one page. 

 

3. Multiple-Choice Items 

What are they? 

In a multiple-choice item, a direct question or complete statement (the 

stem) is presented and then possible answers, one of which is correct. 

 

When are they used? 

 

Multiple-choice items are used most often to test student recall and 

recognition. They are best used in conjunction with other types of 

items so that a wider range of student learning can be assessed and 

students have a chance to respond to different types of format. 

 

 

 

 

Guidelines for Use 

 

 A good stem should be straightforward and contain enough 

information to set the context for the item. 

Multiple choice items 

test recall and 

recognition. 



Tests and Quizzes          103 

 

Saskatchewan Learning Region #3 

 Avoid nonessential detail in the stem. 

 The response options to the stem should be equivalent, of the 

same number, form and length, and equally plausible to the 

uniformed respondent. 

 The position of the correct response should be randomized. 

 Ensure that that there are no grammatical or substantive clues that 

serve to indicate the correct response. 

 Be wary of using” all of the above” or “none of the above” as 

responses. Often they are used because it is difficult to find four or 

five plausible distracters.  

 

4. Short-Answer Items 

 

What are they? 
 

Short-answer items require students to supply an answer to a specific 

question. How specific the question is in scope depends on the 

purpose of the assessment. 

 

When are they used? 

 

Short-answer items are most often used for testing students’ abilities 

to recall information. They are useful when you wish to assess how 

well students have internalized content, but they should be 

complemented with other techniques that assess other aspects of 

student progress. 

 

Guidelines for Use 

 Short-answer items can range from one-word answers to 

paragraph answers. Arrange for a variety of items on your test. 

 If your short-answer question will be of the completion type, try 

not to simply leave out words from sentences from material used 

for instruction. 

 Make sure that enough detail is provided so that the item is 

unambiguous. 

 If the question is in the form of filling in the blank, arrange for the 

blank to come at the end of the item. 

 For completion items, tell your students whether the length of the 

blank reflects the length of the intended answer. 

 If your item requires the students to write sentences rather than fill 

in a blank, tell them how much you want them to write. 

Short answer items 

test student abilities 

to recall information. 
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Advantages of Objective Test Items 

 Enables survey of a wide variety of material, in very little time. 

 Students can’t bluff their way around the question. 

 Writing skills, spelling and neatness don’t get in a students way. 

 Facilitates use statistical analysis on individual questions or 

groups of questions to identify. 

 Strengths and weakness of the test are known. 

 Identify specific strengths and weakness of individual students. 

 Identify topics that need to be re-taught. 

 They are unbiased in the sense that the teacher’s preconceptions 

of a student’s work can’t influence the evaluation. 

 Answer keys are unambiguous. 

 May be useful as pre-tests. 

 Fast to mark. 

 

Disadvantages of Objective Test Items 

 Tendency to limit to factual recall 

 Students don’t have an opportunity to practice and demonstrate 

writing skills 

 Wording is critical 

 Time consuming to construct 

 Promotes guessing 

 Over-reliance on objective item tests will encourage rote 

memorization 

 Re-using tests may be problematic (students may gain access to 

the marking key) 

Objective items are 

more precise and 

helpful in diagnosing 

what has been 

learned. 

Objective items tend 

toward factual recall 

and rote 

memorization. 
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Designing the Objective Test 

 

In designing the test, a test builder should bear the following rules of 

thumb in mind: 

 All teaching objectives should be tested in proportion to their 

importance. 

 The test should include items easy enough for the least able pupils 

and items difficult enough to challenge the most able student. 

 To avoid confusion, only a few types of items should be used in a 

test. 

 All items of the same type should be placed together. 

 Items should be arranged from the easiest to the most difficult so 

as not to discourage the less bright at the beginning of the test. 

 Directions, format, and wording should be crystal clear. 

 

Other Tests 

 

 Oral Assessment Items 

 Performance Test Items 

 Extended Open-Response Items 

 

 

1. Oral Assessment Items 

 

What is It? 

 

Oral assessment occurs when the student responds to an assessment 

item by speaking rather than by writing. 

 

Oral testing follows the same procedures for their written 

counterparts.  The questions can be written or given orally to the 

student.  The answers the student provides can be recorded in  the 

student's words in answering or specific elements in the student's 

answer could be noted through the use of a checklist. 

 

 

 

 

Why Use It? 
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Oral assessment may take the place of written assessment tasks when 

written responses are not feasible. There are situations in which oral 

assessment may be preferable to any other option depending on the 

objectives and instructional methods used. These types of assessment 

may also be used in situations where attributes being tested are best 

accessed through oral responses, such as the ability to think on one’s 

feet, the ability to use the spoken word correctly, the ability to speak a 

second language, or the ability to debate. (See Appendix J) 

 

 

Guidelines for Use 

 

 Stress can be reduced significantly if the testing is done privately 

or if the testing is conducted within an atmosphere of acceptance. 

 Depending on the student’s rate of speech or complicating 

disability, oral examinations may cover less content. 

 Make the questions as clear as possible so that time is not spent on 

clarifying the questions. 

 Avoid the temptation of “filling in the blanks” during student 

hesitations and ensure that your body language does not provide 

the student with clues. 

 Oral examinations, being interactive in nature, accentuate any 

cultural or gender differences. Adolescents, in particular, may feel 

uneasy or tongue-tied in the presence of an adult of the opposite 

sex. 

 If you are examining some of your students orally due to a 

physical handicap such as blindness or motor paralysis while the 

rest are being assessed by written tests, you should verify that the 

test content and procedures are reasonably equivalent. 

 To keep the time requirements for oral assessments to a minimum, 

make sure that the task you will ask the students to perform is one 

that is truly inaccessible in other ways. By knowing exactly what 

you want to assess you can ensure that your techniques are 

appropriate.  

 

 

 

 

 

 

2. Performance Test Items 

 

What are they? 

Oral assessment 

requires a thorough 

understanding of 

what is to be 

assessed. 
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Performance test items help you assess how well a student performs a 

practiced behaviour, the attainment of which is the primary goal of 

the teaching. 

 

Why use them? 

 

Performance test items are used in those situations where the student 

is required to demonstrate competence directly such as playing a 

musical instrument, driving a car, solving a mathematical problem, 

demonstrating a skill with technology, giving a speech, or identifying 

and repairing a fault in a piece of machinery. 

 

Guidelines for Use 

 

 The manner in which the performance test is constructed and 

administered should be equivalent for all students. 

 Give the students clear information on what will be required of 

them well ahead of time. 

 The information to students should include a list of the 

performance attributes that you will be assessing and the criteria 

you will be using. 

 Detailed criteria can be incorporated into a rating scale, an 

anecdotal record, or an observational checklist that will guide 

your assessment of the performance. The criteria where 

appropriate, should include elements from both the process and 

the product. 

 

 

3. Extended Open-Response Items 

 

What are they? 
 

An extended open-response item is a testing exercise that requires a 

student to respond comprehensively in written form to an assigned 

topic. Essay tests are one example of extended open-response items. 

 

 

 

 

Why use them? 

 

Extended open-response are effective in the assessment of students’ 

powers of argument, evaluation and synthesis. They are also 

Performance test 

items are used to 

demonstrate 

competence and 

practiced behaviour. 

Extended open-

response requires a 

comprehensive 

written response. 
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important in allowing students to present their beliefs and value 

positions on a wide variety of issues. 

 

Guidelines for Use 

 

1. Developing the open-response questions 

 Keep the learning objective for which you are preparing the 

extended open-response item in mind. 

 Ensure that the question identifies exactly what the students 

will need to do. 

 Indicate criteria that you will use in evaluating the open-

response item. 

2. Selecting the Items 

 In most testing situations, it is advisable to avoid providing 

students with a choice of extended open-response topics. If 

you allow choice it may be difficult to know whether all 

students have taken a test of equal difficulty. 

 If you wish to see how your students can describe, contrast, 

compare, explain, discuss, develop, summarize, or evaluate, 

then an open-response question should be used. 

3. Marking the Response 

 Write a model answer to the question to help you develop your 

marking criteria. 

 Create a rubric. 

 Grade all the responses to one question at the same time. 
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APPENDIX Y – TEST ADAPTATION GUIDE 
 

Alternatives to Written Tests 

 

Sometimes students have difficulty demonstrating achievement by 

taking tests. Several options may be considered as an alternative to 

written tests. 

 

 
Alternatives Methods 

Oral/Written Report  Accept a report as a partial or total grade 

 

Class Discussions  Accept classroom discussion as part of the 

grade. 

 

Projects  Allow students to build a model or make a 

collage to demonstrate knowledge of the 

topic. 

 

Open-Book or Take-

Home Test 

 Permit students to use the book while 

taking the test. 

 

Oral Tests  Allow teacher, paraprofessionals, or peer 

to read the questions and have the student 

respond orally or in writing. 

 Allow student to read the question and 

respond orally to the teacher, 

paraprofessional, or peer. 

 Record the test on tape and have the 

student respond in writing. 

 Record the test on tape and allow the 

student to respond on tape. 

 

Study Guide  Give the study guide or a revised version 

as the test. 

 

Manipulatives  Allow the student to use pocket charts or 

study cards for the test. 
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GRADING AND REPORTING: 

A PROCESS OF GOOD COMMUNICATION 

 

 

Grades 
 

Grading of student achievement is an exercise in professional 

judgment. Grades should provide parents, students, and other 

interested persons with information adequate to interpret the teacher’s 

professional judgment. 

 

Grading is a challenge in effective communication. It does not just 

quantify student achievement. Grades that are referenced to specific 

criteria are more understandable to parents, students, and others. 

Grading tools should identify students’ strengths as well as areas 

where improvement is needed. 

 

Teachers are accountable not only for student learning with respect to 

the curriculum’s anticipated outcomes but also for summative reports 

of students’ achievement. 

 

 

Reporting 
 

To support and guide a students’ learning, teachers provide regular 

and specific feedback on their learning progress. This feedback to 

students should provide specific guidance and direction for making 

improvement. Most of a teacher’s assessment tasks are formative. 

 

Guiding student progress involves giving students feedback orally, by 

written comments, by anecdotal information, by redirecting learning 

activities to identified areas of weakness, and by the use of grading 

tools that clearly indicate the criteria on which the grade has been 

given. Providing quality communication about student learning needs 

multiple sources of information. 

 

All sources of student information must be summed up at the 

conclusion of the reporting period or year to report to students and 

parents. Reporting on a report card most often requires a cumulative 

grade for student achievement and performance over the reporting 

period. The number of reporting periods in the school year varies in 

different school divisions. Excellence in reporting student progress 

takes more than a report card. 

Grading is a challenge 

in effective 

communication. 

Teachers are 

accountable for 

student learning and 

progress reports. 

Reporting student 

progress guides 

student learning and 

instruction. 
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Challenges of Classroom Assessment 

 

Assessment, grading and reporting present unique challenges to the 

classroom teacher.  

The overall challenges of following appropriate assessment practices 

are numerous but can be addressed by asking yourself questions about 

what you propose to do in the assessment, as follows: 

 Is my assessment aligned with the curriculum objectives of 

knowledge, skills, and processes? 

 Do my students have a clear understanding of what is to be 

assessed? 

 Are my assessments sufficiently varied to provide a 

comprehensive “snapshot” of student achievement on all expected 

learning outcomes (knowledge, skills, processes)? 

 Is there opportunity for student involvement in determining how 

they will demonstrate the learning achievement required? 

 Do my assessments support student learning by providing explicit 

feedback on their areas of strength and weakness in a timely 

manner that allows the student opportunity to improve? 

 Does my assessment accommodate the diversity of students and 

are they unbiased and non-discriminatory? 

 

 

 

 

 

 

Challenges in Grading 

Grading practices require that you adhere to high professional 

standards.  

 Validity: Assure that grading is appropriate and adequate for the 

interpretations to be drawn from the information. 

 Reliability: Determine if students attain very similar scores when 

the same assessment procedures are used at different times by a 

different assessor. 

 Multiple Source Evidence: Support your judgments on student 

learning by determining the grades from many sources. 

Educators may wish to familiarize themselves with the relevant 

sections of the Canadian document Principles for Fair Student 

Assessment for Education in Canada (1993), 

http://www.education.ualberta.ca/educ/psych/crame/. 

Am I meeting 

the criteria 

for effective 

assessment? 

? 

Sound grading 

practices are valid, 

reliable,  diverse, 

appropriate and bias 

free. 

http://www.education.ualberta.ca/educ/psych/crame/
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 Summative: Use only those assessments that are appropriate for 

summative purposes in the grading and reporting.  

 Bias Free: Attempt to eliminate bias by reviewing your practice to 

determine what, if any, bias may be present in grading (gender, 

personal preference, appearance of work to be assessed, content of 

questions, etc.). 

 

Possible Sources of Grading Evidence 

 

 Major Exams or 

Compositions 

 Class Quizzes 

 Reports or Projects 

 Student Portfolios 

 Exhibits of Students’ Work 

 Laboratory Projects 

 Students’ Notebooks or 

Journals 

 Classroom 

Observations/Checklists 

 Oral Presentations 

 

 

Also used in the grading process are the following: homework 

completion, homework quality, class participation, work habits and 

neatness, effort, attendance, punctuality of assignments, class 

behaviour or attitude, and progress made. 

 

Care and caution must be exercised to enable a clear distinction 

between achievement measures and the list of learning and attitudinal 

factors. 

 

Challenges in Reporting 
 

Meaningful and effective reporting procedures often complement 

the communication of student learning and achievement.  

 Assure that reporting student progress is significantly valued to 

serve both formative and summative purposes. 

 Make reporting multifaceted with each mode of reporting having 

its own specific purpose. 

 Strive to make the report responsive to student and parent needs 

for feedback on student achievement so that improvements in 

student learning can be achieved in a more timely fashion. 

 Use grading methods that best communicate student achievement 

on the learning objectives to be assessed . The appropriate grading 

methods will vary with the objectives being reported on. 

There is a myriad of 

sources for gathering 

information about 

student progress. 

Reporting procedures 

are effective when 

they are valued, 

multifaceted, 

responsive to  a  need 

for feedback, and 

appropriately graded.  
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Possible Reporting Tools 

 

 Report Cards 

 Notes Attached to Report 

Cards 

 Standardized Assessment 

Reports 

 Phone Calls to Parents 

 Weekly/Monthly Progress 

 School Open-Houses 

 Newsletters to Parents 

 Personal Letters to Parents 

 Student Agendas or 

Communication Books 

 Evaluated Projects or 

Assignments 

 Portfolios or Exhibits of 

Students’ Work 

 Homework Assignments 

 Homework Hotlines 

 School Web Pages 

 Parent-Teacher 

Conferences 

 Student-Teacher 

Conferences 

 Student-Led Conferences 

 

Major grading methods in common use are letter grades, categorical 

grades composed of verbal labels (e.g. advanced, proficient, 

progressing, beginning), percentage grades, criterion-based (rubrics), 

pass/fail, mastery grading, and narratives. 

 

Teachers may evaluate their success in grading and reporting, and the 

appropriateness of their use of the major grading methods, by 

measuring how these have been interpreted by students, parents, 

others who have a right to know. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Bibliography 

How will I 

report my 

students’  

achievement? 



Grading and Reporting          115 

 
                   

 
Saskatchewan Learning – Region 3 

 

Guskey, Thomas R. and Bailey, Jane M. (2001). Developing Grading 

and Reporting Systems for Student Learning. Experts in Assessment 

Series. Corwin Press, Inc. Thousand Oaks, CA. 

 

Marzano, Robert J. (2000). Transforming Classroom Grading. 

Association for Supervision and Curriculum Development. 

Alexandria, VA. 

 

McMillan, James. (2001). Essential Assessment Concepts for 

Teachers and Administrators. Experts in Assessment Series. Corwin 

Press, Inc. Thousand Oaks, CA. 

 

Popham, W. James. (1999). Classroom Assessment: What Teachers 

Need to Know. Allyn and Bacon/Pearson Education. Boston, MA. 

 

Helpful Websites: 

 

Assessment and Rubrics 

http://www.grand.k12.ut.us/curric/rubrics.html  

 

University of Alberta 

http://www.education.ualberta.ca/educ/psych/crame/ 

 

Government of British Columbia 

http://www.bced.gov.bc.ca/classroom_assessment/perf_stands/ 

 

Saskatchewan School Trustees Association.  

http://www.ssta.sk.ca/ (Go to Information then Evaluation and Reporting.) 
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http://www.education.ualberta.ca/educ/psych/crame/
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http://www.ssta.sk.ca/
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NOTES: 
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Adaptive Dimension –The adaptive dimension 

refers to adjustments in approved educational 

programs to accommodate differences in student 

learning. They involve making adaptations to meet 

student interest, ability and instruction.   

Anecdotal Record – This is a collection of concrete 

data about students used to assess their educational 

progress.  

Assessment – This process is an integral part of the 

cycle of planning, teaching, assessing and reporting. 

It involves gathering evidence of what a student 

knows, understands and is able to demonstrate, and 

interpreting the data to make judgments and 

decisions about that information and the student’s 

learning needs.   

Core Curriculum – Refers to the Saskatchewan 

framework for curriculum that comprises learnings 

necessary for all students including Required Areas 

of Study, The Common Essential Learnings, and the 

Adaptive Dimension. 

Departmental Examinations – These are centrally 

developed assessments based on the provincial 

curriculum and created for province-wide 

administration to students taking classes from non-

accredited teachers or those taking Saskatchewan 

Correspondence School classes.  

Diagnostic Evaluation – refers to assessments and 

judgments made to identify the level of students’ 

skills and knowledge in order to inform instruction. 

Effective Questioning – Is the process of asking 

students questions that will challenge them to higher 

levels of thinking and learning. 

Evaluation – Is the process which compares 

information about student progress obtained through 

assessment against some standard in order to make a 

judgment or decision. 

Exemplars – are examples of actual student work 

that show what each level of quality in the rubric 

looks like. 

 

Formal Assessment – This consists of any structured 

assessment procedures which have  specific 

guidelines for administration, scoring and interpreting 

of results. 

Formative Evaluation – Involves collecting 

information about student learning to guide learning 

in specific areas of instruction. Issues requiring 

immediate remedial action may be brought to the 

attention of the teachers. 

Foundational Objectives – These are the objectives 

of the core curriculum which describe what is to be 

attained by the student in specific areas of study at 

each level of instruction. 

Grading – Grading of student achievement is an 

exercise in professional judgment with results used to 

provide parents, students, and other interested persons 

with information that identifies students’ strengths as 

well as areas where improvement is needed. 

Observation Checklist – an assessment instrument 

that record the presence or absence of desired 

concepts, skills, processes, or attitudes. 

Portfolios – are systematic and purposeful collections 

of student work for assessing student work that 

focuses on a student’s developing skills rather than on 

a student’s performance on a specific occasion.  

Rubric – is a set of descriptions of various levels of 

quality in a task. Each of the major criteria for 

judging the quality of a piece of work is described 

along a continuum of about 3 to 6 levels of 

performance. Rubrics are criterion-referenced tools—

they compare performance to the criteria necessary 

for high levels of performance. 

Summative Evaluation – This is a process occurring 

at the end of a unit which measures the extent of 

student learning progress relative to the learning 

outcomes of the course of instruction. 

NOTES: 

GLOSSARY 

Grading is a 

challenge in 

effective 

communication. Teachers are 

accountable for 

student learning and 

progress reports. 
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         APPENDIX I –  RUBRIC FOR COOPERATIVE LEARNING GROUP WORK 

 1 2 3 4 

 

 

Group 

Participation 

Seldom contributes to group 
processes. Takes group off task 
by being silly or unpleasant. Is 
not respectful of other group 
members. May talk almost the 
time, or may be silent almost 
the time. Wants own way. 

Contributes inconsistently to 
group processes, sometimes 
positively and sometimes 
negatively or not at all. Listens 
to contributions of some others 
or some of the time. Follows 
group suggestions some of the 
time. Accepts decisions of the 
group some of the time. 

Contributes positively to group 
processes. Accepts and build 
upon the contributions of 
others.  Listens to other points 
of view. Follows others’ 
suggestions. Allows a balance 
of talking and listening to 
occur. Willing to share 
decision-making. 

Contributes enthusiastically to 
group processes. Encourages 
others to contribute and 
integrates everyone’s 
suggestions into group work.  
Listens actively and shows 
leadership and/or follows as 
appropriate.  Involves others in 
decision-making. 

 

 

Responsibility 

Does not complete duties 
agreed to. Allows others to 
complete the required work. 
Distracts or interrupts others 
from their work. 

Completes some duties agreed 
to, if not always on time or to 
acceptable quality. May accept 
help to complete work. 

Performs duties agreed to and 
completes work with only an 
occasional reminder or minor 
assistance. Accepts help to 
improve quality. 

Performs all duties agreed to 
and completes own work to a 
high degree of quality. Assists 
others to complete their work 
to a higher degree of quality. 

 

 

Product 

Little background knowledge or 
research is evident in the work. 
Superficial ideas have been used 
to produce a project which is 
contradictory or has many 
missing steps. Project is 
confused and incomplete, 
without clear organization. 
Content is inaccurate or 
commonplace clichés. 

Some background knowledge 
or research makes the project 
appear complete. However, 
there are missing steps or 
irrelevant detail to confuse 
reader/audience. A banal 
approach does not arouse 
audience interest. Content is 
somewhat accurate, but lacking 
in depth. Organization is 
rambling.  

Sufficient background 
knowledge or research makes 
the project complete and 
satisfying. Some personal ideas 
are included. A common 
approach to the project has 
characteristics which make it 
solid and acceptable to the 
audience. Content is mostly 
accurate and complete. 
Organization is clear, with no 
gaps. 

Background knowledge or 
research results in a rich, 
detailed and powerful project. 
Personal ideas are integrated 
with academic knowledge. 
Originality and creativity 
combine with attention to 
presentation which captures 
audience interest and delights. 
Content is accurate, 
comprehensive and well 
supported. Organization aids 
understanding.  

Used with permission of developer, Sandra Falconer Pace               
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APPENDIX J –                 MATHEMATICS PROBLEM-SOLVING RUBRIC, GRADES 2-9 

 

 Novice Apprentice Practitioner Expert 

Understanding Misses fundamental 

concepts underlying 

problem. 

Understands some major 

concepts, but misses 

others. 

Solid understanding of 

a major approach to the 

problem. Major 

concepts are 

understood. 

Solid understanding of a major 

approach to the problem with 

indications of alternative 

approaches or with sufficient details 

to show ease in understanding. 

Strategies,  

Reasoning  &  

Procedures 

Does not know 

common strategies or 

procedures for 

solving problem. 

Reasoning is 

muddled or 

otherwise incorrect. 

Work cannot lead to 

a correct solution. 

With assistance can 

manage common 

strategies or procedures 

for solving problem. 

Reasoning shows a 

possible approach to the 

problem. Work could lead 

to a correct solution, but is 

not there yet. 

Plan for solving 

problem is clearly 

understood and main 

procedures and 

strategies are in place. 

Reasoning is 

essentially correct, 

except for minor 

aspects. 

Clear evidence of plan for solving 

problem and all strategies and 

procedures are clearly understood. 

Errors are minimal, if present. 

Reasoning is clear and correct in 

details as well as in main aspects. 

Communication Explanation is very 

sketchy and/or shows 

confusion or cannot 

be clarified. 

Explanation shows some 

of the steps undertaken. 

Needs help to give full 

explanation. 

Explanation is clear 

and all major steps are 

present. Some details 

may be missed or some 

language may not be 

completely precise. 

Explanation lays out problem 

solution clearly and completely. 

More than one solution is indicated, 

or detail of solution shows deep 

understanding. 

 
Used with permission of developer, Sandra Falconer Pace              
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APPENDIX K           RUBRIC FOR ACCOMPANYING 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Developed by Ray Petracek 

Used with permission of Regina Public School Division #4               

 Beginner Intermediate Advanced 

Control Participant is able to maintain control 
of game object while staying within 
game parameters (playing field, rules, 
etc.). 

Participant is able to move quickly 
while controlling the ball or game 
object within the playing parameters 
and is able to see other participants in 
that area. 

 

Participant is able to maintain control 
while moving quickly and responding 
to the movements of others in the 
playing parameters. 

Visual Contact Participant watches game object to 
virtual exclusion of any other 
participants. 

Participant is visually aware of game 
object and other participants. 

Participant is able to anticipate open 
spaces so as to move to those spaces 
in relation to other participants and 
playing parameters. 

 

Balance Participant keeps centre of gravity 
over base of support. 

Participant keeps centre of gravity 
over base of support while moving 
quickly. 

Participant keeps centre of gravity 
over base of support while moving 
quickly and is able to fake directional 
changes. 

 

Absorption Participant controls game object by 
absorbing force through movement of 
body part or equipment in contact 
with game object. 

Participant controls game object by 
absorbing force through movement of 
body part or equipment in contact 
with game object while moving 
quickly. 

Participant controls game object by 
absorbing force through movement of 
body part or equipment in contact 
with game object while moving 
quickly in relation to other 
participants and playing parameters. 
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APPENDIX L –              SCIENCE FAIR RUBRIC

PART A—SCIENTIFIC THOUGHT     45% 

 

 EXPERIMENT INNOVATION STUDY 

Definition 
An investigation taken to test 

a scientific hypothesis using 

experiments. Experimental 

variables, if identified, are 

controlled to some extent. 

The development and 

evaluation of innovative 

devices, models or 

techniques or approaches in 

technology, engineering or 

computers (hard/software) 

A collection and analysis of 

data to reveal evidence of a 

fact or a situation of 

scientific interest. It could 

include a study of cause and 

effect relationships or 

theoretical investigations of 

scientific data. 

Level 1 (Low) Duplication of a known 

experiment to confirm the 

hypothesis. The hypothesis is 

totally predictable. 

 

Building models (devices) 

to duplicate existing 

technology. 

Study of existing printed 

material related to the basic 

issue. 

Level 2 (Fair) Extend a known experiment 

through modification of 

procedures, data gathering, 

and application. 

Make improvements to, or 

demonstrate new 

applications for existing 

technological systems or 

equipment and justify them. 

Study of material collected 

through compilation of 

existing data and through 

personal observations. The 

display attempts to address 

a specific issue. 

 

Level 3 (Good) Devise/carry out an original 

experiment with controls. 

Variables identified. Some 

significant variables are 

controlled. Analysis, such as 

graphs/simple statistic. 

Design and build innovative 

technology or provide 

adaptations to existing 

technology that will have 

human benefit and/or 

economic applications. 

Study based on observations 

and literary research 

illustrating various options 

for dealing with a relevant 

issue. Appropriate 

analysis(arithmetic, 

statistical, or graphical) of 

some significant variable(s). 

 

Level 4 (Excellent) Devise and carry out original 

experimental research which 

attempts to control or 

investigate most significant  

variables. Data analysis 

includes statistical analysis. 

 

Integrate several 

technologies, inventions or 

designs and construct on 

innovative technological 

system that will have human 

and/or commercial benefit. 

Study correlating 

information from a variety 

of significant sources which 

may illustrate cause and 

effect or original solutions 

to current problems through 

synthesis. Significant 

variable(s) are identified 

with in-depth statistical 

analysis of data. 
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APPENDIX L (continued)  SCIENCE FAIR RUBRIC

PART B    ORIGINAL CREATIVITY   25% 

 
 Rank 1 

(Low) 
Rank 2 

(Fair) 
Rank 3 

(Good) 
Rank 4 

(Excellent) 

Description 
Little imagination 

shown. Project 

design is simple 

with minimal 

student input. A 

textbook or 

magazine type 

project. 

Some creativity 

shown in a project of 

fair to good design. 

Standard approach 

using common 

resources/equipment. 

Topic is a current or 

common one. 

Imaginative 

project. Good use 

of available 

resources. Well 

thought-out above 

ordinary 

approach. 

Creativity in 

design and/or use 

of materials. 

A highly original 

project or a novel 

approach. Shows 

resourcefulness, 

creativity in design, 

use of equipment 

and/or construction 

of project. 

 

Level 1 (Low) Thought   

Creativity 

    5             5 

                 
    15            10 

   

____    +     ____ 

 

= 

Thought   Creativity 

    5             10 

                 
    15            15 

   

____    +     ____ 

 

= 

Thought   

Creativity 

    5             15 

                 
    15            20 

   

____    +     ____ 

 

= 

Thought   

Creativity 

    5             20 

                 
    15            25 

   

____    +     ____ 

 

= 

Level 2 (Fair) Thought   

Creativity 

    15            5 

                 
    25            10 

   

____    +     ____ 

 

= 

Thought   Creativity 

    15            10 

                 
    25            15 

   

____    +     ____ 

 

= 

Thought   

Creativity 

    15            15 

                 
    25            20 

   

____    +     ____ 

 

= 

Thought   

Creativity 

    15            20 

                 
    25            25 

   

____    +     ____ 

 

= 

Level 3 (Good) Thought   

Creativity 

    25            5 

                 
    35            10 

   

____    +     ____ 

 

= 

Thought   Creativity 

    25            10 
                 
    35            15 

   

____    +     ____ 

 

= 

Thought   

Creativity 

    25            15 

                 
    35            20 

   

____    +     ____ 

 

= 

Thought   

Creativity 

    25            20 

                 
    35            25 

   

____    +     ____ 

 

= 

Level 4 

(Excellent) 

Thought   

Creativity 

    35            5 

                 
    45            10 

   

____    +     ____ 

 

= 

Thought   Creativity 

    35            10 

                 
    45            15 

   

____    +     ____ 

 

= 

Thought   

Creativity 

    35            15 

                 
    45            20 

   

____    +     ____ 

 

= 

Thought   

Creativity 

    35            20 

                 
    45            25 

   

____    +     ____ 

 

= 
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Exhibit Number:                                               Judge: 

Title: 

 

  PART D: Project Summary 

 (Maximum 10%) 
 

JUDGE’S SUMMARY 

Part A: Scientific thought  45% 

Part B: Original Creativity 25% 

TOTAL: _____/70 

 

Part C: Display 

1. Skill                  10% 

2. Dramatic Value   10% 

TOTAL:_____/20 

 

Part D: Project Summary 10% 

TOTAL:_____/10 

 

TOTAL SCORE (A+B+C+D) = 

 

 

 

Judge’s Signature: 

 

JUDGE’S TALLY SHEET 

CANADA-WIDE SCIENCE FAIR 

 

1. Information 

 Required information  

provided?                    3 

 Information in specific 

format?                       1 

 Information presented 

clearly with continuity? 2  

 Does summary accurately 

reflect actual project?    2 

 

2. Presentation 
 Neatness, grammar, 

spelling in report.         2 

 

1  2  3  4  5  6  7  8  9  10 

(circle one) 

 

 

 

Part A: Scientific Thought 45% 

 

 

Part B: Original Creativity 25% 

(See reverse side) 

Part C: DISPLAY 

(Maximum 20%) 

------------------------------------------------- 

1. SKILL (Max. 10%)                Marks 
 Necessary scientific skill shown       3 

 Exhibit well-constructed                  3 

 Material prepared independently       2 

 Judge’s discretion                           2 
 

1   2   3   4   5   6   7   8   9   10 

(circle one) 

 

 

 

2. DRAMATIC VALUE (Max. 10%) 
 Layout logical and self-explanatory   3 

 Exhibit attractive                            3 

 Presentation by student clear,  

         logical, and enthusiastic                   3 

 Judge’s discretion                           1 
 

1   2   3   4   5   6   7   8   9   10 

(circle one) 

 

 

 

COMMENTS 

STRENGTHS: 

 

 

 

 

 

 

 

 

 

 

 

 

RECOMMENDATIONS 

 

 

 

 

 

 

 

 

 

 
Uses with permission of Youth Science Foundation  
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APPENDIX M –      RUBRIC FOR SINGING 

 

 Level 1 Level 2 Level 3 Level 4 

Melody Developing towards 
singing in tune. 
Limited breath 
control. Pitch is 
uncertain.  

Sings some simple songs 
mostly in tune. 
Developing breath 
control for typical 
patterns. Has difficulty 
with managing pitch 
control. 

Sings simple songs easily and 
manages some more complex 
tunes some of the time. Has 
adequate breath control. Match 
pitch with few errors. 

Confidently sings in tune for most 
songs appropriate to student’s level. 
Proper breath control enhances 
phrasing. Matches pitch reliably. 

Rhythm Tempo/rhythm are 
uncertain and 
irregular. 

Some regularity in 
tempo/rhythm, but 
sometimes misses. 

Maintains consistent 
tempo/rhythm. 

Maintains appropriate 
tempo/rhythm for given songs—can 
punctuate effectively and 
independently. 

Volume Volume is often too 
loud, overpowering 
others or so soft that 
the song cannot be 
heard 

Volume varies 
inconsistently, but is 
developing towards 
appropriate levels. 

Volume is consistent and 
generally appropriate neither 
overpowering the rest of a 
group nor disappearing under 
the group. 

Volume varies appropriately for 
different aspects of songs and 
contributes strength while blending 
when singing in groups. 

Expression/ 
Phrasing 

Monotonic or 
inappropriate 
expression mars 
performance. 

Expression is sometimes 
appropriate, but may be 
inconsistent. 

Expression is generally 
appropriate to the song being 
sung. 

Expression enhances performance 
by adding appropriate depth and 
emotional range. 

Dynamics Does not show 
sensitivity to 
changes. Ignores 
direction. 

Occasionally hits 
appropriate change or 
responds sometimes to 
direction. 

 Developing sensitivity to 
changes and responds to 
direction.  

Has a confident command of 
changes and responds sensitively to 
direction. 

 
Used with permission of developer, Sandra Falconer Pace              
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APPENDIX N –    RUBRIC FOR VIDEO PRODUCTION 

 

 1 2 3 4 5 

Story 

Board 
Disorganized or 
confused layout 
with baffling 
choices. Images 
cluttered or so 
sparsely drawn as 
to be ambiguous. 

Superficial 
appearance of 
completion with 
gaps/poor sequence. 
Images drawn with 
little care. 

Covers plotline at 
main points. 
Images have clarity 
and organization 
within the frame. 

Story is designed in full. 
Images show care and 
sufficient detail to suggest 
character. 

Exceptional organization 
and layout practically 
animates itself. Images 
breathe life and interest 
into characters. 

Framing Little connection 
between choices 
of image and 
ostensible 
purpose. 

Rudimentary match 
of image to story or 
to exposition. 

Appropriate, if 
predictable images 
and viewpoints. 

Imagery complements text 
and enhances story. Effects 
are appropriate. 

Artistic and original uses 
of images are surprising 
and striking. Some images 
are so memorable as to be 
haunting. 

Audio Random sound 
and noise or lost 
audio. 

Script and sounds 
compete for priority 
or sounds fade 
without enhancing 
script. 

Sounds solidly 
support the script. 

Sound takes audience through 
the experience. Sound paints 
a credible picture and 
provides an enjoyable 
experience. 

Masterful use of 
sound/score complements 
and acts as counterpoint to 
story/ exposition. 
Surprising, striking, even 
haunting or poignant. 

Content Content is 
offensive or 
juvenile. 
Information is 
inaccurate or 
story is silly. 

Repetitious, 
sometimes rambling. 
May be accurate in 
parts, but is 
incomplete or has 
gaps. Uninspired. 

Audience accepts 
the effort and 
information. The 
storyline is 
generally enjoyed, 
if predictable. 

Audience is informed, 
enlivened and/or entertained. 
Information is accurate and 
complete within constraints. 

Sophisticated content 
teaches and is aesthetically 
pleasing. Organization is 
scrupulously balanced to 
ensure fairness as well as 
accuracy. 

 

Used with permission of developer, Sandra Falconer Pace              
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APPENDIX O –    RUBRIC FOR VISUAL PRODUCTS 

 1 2 3 4 5 

 

P
u
rp

o
se

/
 

In
te

n
t 

Apparently purposeless: 
no intent can be seen 
beyond the need to have 
something. 

Intent can be seen to 
be emerging, but 
apparent randomness 
makes this unclear. 

Follows a common 
pattern, and delivers 
an adequate product 
whose intent is seen. 

Clear, thoughtful 
exploration with a 
clear 
intent/purpose. 

Form goes beyond 
merely showing its 
intent/ purpose, to 
expressing nuance in 
concept/exploration. 

 

M
ed

ia
/
m

o
d
e 

o
f 

P
re

se
n
ta

ti
o
n
 

Chosen materials are 
inappropriate to project, 
making presentation less 
clear or more difficult to 
interpret. Little apparent 
effort has been expended 
in producing project. 

Chosen materials 
appear thrown 
together and quickly 
done, making project 
appear careless and 
unclear. 

Chosen materials 
soundly represent the 
idea or image, if in a 
common way. Effort 
has been expended to 
produce an adequate 
product. 

Chosen materials 
contribute to an 
effective 
presentation of idea 
or image. Effort 
and attention to 
detail enhance 
project. 

Chosen materials 
contribute to a superior, 
original artefact. 
Extensive effort and 
close attention are visible 
in the presentation of the 
project/artefact. 

 

C
o
n
te

n
t/

 C
o
n
ce

p
t Disordered picture plane 

or use of 
negative/positive space. 
Space appears cluttered or 
not resolved: elements 
obscure content/concept. 

Immature or sketchy 
appearance. 
Negative/positive 
space not clearly 
related. Irrelevant 
elements contribute 
to haphazard 
appearance. 

Adequate content 
informs 
image/project. 
Elements clearly 
support 
concept/content. 

Image/project is 
crisp and 
stimulating. 
Effective use of 
elements support 
concept/content. 

Image/project is ‘alive’ 
or lyrical. Each element 
is clearly selected to 
enhance effect; the 
whole carries a profound 
impact.  

 

V
ie

w
er

 

R
ec

ep
ti
o
n
 Viewer is confused or 

apathetic. 
Viewer understands 
pretty much what the 
attempt is, but is 
disappointed in its 
execution. 

Viewer accepts 
image/project and 
understands intent. 

Viewer is engaged 
in image/project 
and interested in 
spending time with 
it. 

Viewer is moved or sees 
with fresh eyes. 
Content/concept is 
transformed by 
presentation. 

Used with permission of developer, Sandra Falconer Pace              
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APPENDIX P –      General Rubric Performance Tasks  
 

 
Understanding Planning and Execution Communication Persistence 

 

Level 4 

 

 Shows complete 

understanding of the 

required 

mathematical/scientif

ic knowledge. 

 The solution 

completely addresses 

all mathematical & 

scientific components 

presented in the task. 

 

 

 Uses only the important 

elements of the task. 

 Uses and appropriate and 

complete strategy for 

solving the problem. 

 Uses only relevant 

information. 

 Uses clear and effective 

diagrams, tables, charts 

and graph. 

 

 There is a clear, effective 

explanation of the solution. 

All steps are included so the 

reader does not have to infer 

how the task was completed. 

 Mathematical/scientific 

representation is actively used 

as a means of communicating 

ideas. 

 There is precise and 

appropriate 

mathematical/scientific 

terminology and notation. 

 

 

 Works hard on the 

task and doesn’t 

need much help. 

 Student may 

extend his 

thinking beyond 

the problem and 

make new 

connections or 

create new 

problems. 

Level 3  Shows nearly 

complete 

understanding of 

required 

mathematical/scientif

ic knowledge. 

 The solution 

addresses almost all 

of the 

mathematical/scientif

ic components 

presented in the task. 

There may be minor 

errors. 

 

 Uses most of the 

important elements of 

the task. 

 Uses an appropriate but 

incomplete strategy for 

solving the task. 

 Uses most of the relevant 

data. 

 Appropriate but 

incomplete use of 

diagrams, tables, charts 

and graphs. 

 There is a clear explanation. 

 There is appropriate use of 

accurate 

mathematical/scientific 

representation. 

 There is effective use of 

mathematical/ scientific 

terminology and notation. 

 Works hard on the 

task and only gets 

help after having 

tried many 

strategies and 

thought hard. 
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Level 2 

 

 Shows some 

understanding of the 

required 

mathematical/ 

scientific knowledge 

 The solution 

addresses some, but 

not all the 

mathematical/ 

scientific components 

presented in the task. 

 

 

 Uses some important 

elements of the task. 

 Uses an inappropriate 

strategy or application of 

strategy is unclear. 

 Uses some relevant data. 

 Limited use or misuse of 

diagrams, tables, charts, 

and graphs. 

 

 There is an incomplete 

explanation; it may not be 

clearly represented. 

 There is some use of 

appropriate 

mathematical/scientific 

representation. 

 There is some use of 

mathematical/ scientific 

notation appropriate to the 

task. 

 

 Can do simple 

parts of the 

problem with little 

help. 

 Starts working on 

the harder parts, 

but unless there is 

help, gives up. 

 

Level 1 

 

 Shows limited or no 

understanding of the 

problem. 

 May only re-copy the 

given data. 

 The solution 

addresses none of the 

mathematical/scientif

ic components 

required to solve the 

task. 

 

 Uses none of the 

important elements of 

the problem. 

 Uses no strategy for 

solving the problem. 

 Uses irrelevant data. 

 

 There is no explanation of the 

solution, the explanation 

cannot be understood, or is 

unrelated to the task. 

 There is no use or 

inappropriate use of 

mathematical/scientific 

representations. 

 There is no use, or mostly 

inappropriate use, of 

mathematical/scientific 

terminology and notation. 

 

 

 Needs help, even 

for the very simple 

tasks. 

 Gives up quickly, 

often just wanting 

someone to give 

the answer. 

Developed by Mike Walter, 2002 
Used with permission of Regina School Division #4 

 

 


